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ABSTRACT 
AN ANALYSIS OF THE THEORETICAL ORIENTATION 
OF RELIGIOUS EDUCATION ADMINISTRATORS 
SEPTEMBER, 1989 
DOROTHY A. GREEN, B.A., ALMA COLLEGE 
M.S., MOORHEAD STATE UNIVERSITY 
ED.D., UNIVERSITY OF MASSACHUSETTS 
Directed by: Professor Michael Greenebaum 
Two types of religious education administrators 
serve the parishes of the Evangelical Lutheran Church in 
America (ELCA). The professional religious education 
administrator is commissioned by the ELCA, and the 
paraprofessional religious education administrator was 
noncommissioned. This study examined the theoretical 
orientation, skill level, preparation, and preference for 
alternative religious education models of religious 
education administrators. 
Two hundred professional and two hundred paraprofes- 
sional religious education administrators comprised the 
sample population for this study. The survey study was 
guided by two research questions: 1) What is the 
prevailing framework adopted and applied by religious 
education administrators, i.e. traditional, social 
cultural, contemporary and social science models? 2) Are 
v 
there differences between professional and paraprofes- 
sional religious education admimstrators in preparation 
for their work, their theoretical orientation, and their 
perception of their skill level and work? 
Results of the study identified the contemporary 
model as the preferred religious education model. The 
social science model was second, followed by the social 
cultural and traditional models. No significant 
differences were found between the professional and 
paraprofessional religious education administrators in 
their preparation, theoretical orientation, and their 
perception of their skill level and work. 
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CHAPTER I 
INTRODUCTION 
This study focuses on religious education adminis¬ 
tration in one Protestant "mainline" religious orienta¬ 
tion, the Evangelical Lutheran Church in America (ELCA). 
The phrase, "mainline religious orientation," is of North 
American origin, and is referred to in this context as an 
American descriptive. Theologians Joan Chittister and 
Martin Marty (1983) describe Protestant mainline religious 
orientations as those religious denominations that have a 
tradition that is open to development and change. These 
denominations have an openness to modernity, attempting to 
make adjustments to the changes of the modern world. They 
welcome religious developments as opportunities for scien¬ 
tific discovery and new inquiry. 
Weigel (1987) proposes that persons of faith are 
manifestations of God’s love at work, play, home and in 
the world. Persons of faith are practicing theologians 
who reflect theologically about "God questions, 
addressing questions about mission and vocation in the 
changing context of the world. A person of faith then 
chooses to behave in a way that comes out of their 
theological interpretations. Chittister and Marty (1983) 
characterize mainline Protestants as process theologians 
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who, not without struggle, consequently see God emerging 
from new complexities and new circumstances. 
Protestant mainline religious bodies, according to 
Roof and McKinney (1987), include denominations such as 
the Episcopal, Presbyterian, United Church of Christ, 
Methodist, American Baptist, the African Methodist 
Episcopal and Lutheran. The ELCA and other Protestant 
mainline religious orientations use the ministry of 
religious education as the vehicle for intentionally 
transmitting a religious body of knowledge and practices. 
Religious education opportunities are provided for all 
ages within the community of faith for inquiry and 
discovery of the meaning in life and faith. 
The problem this study addresses is related to two 
types of practitioners who administer religious education 
in the ELCA. ELCA parishes employ religious education 
administrators as members of their staffs. Initially, 
professional religious educators were employed to develop 
and administer religious education programming. Histori¬ 
cally, professional religious education administrators 
were usually lay persons (not ordained) with an earned 
bachelor or masters degree in religious education earned 
at a church related college or seminary. Professional 
religious educators were also commissioned by the ELCA. 
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That is, they met theological and educational standards 
for commissioning as determined by the ELCA church body. 
The number of available professional religious 
educators did not keep up with demand. Subsequently, 
parishes called lay persons, particularly educators 
(former teachers and administrators in public or parochial 
schools), from within their own community to assume educa¬ 
tional administrative staff positions. This classifica¬ 
tion is referred to, for purposes of this study, as a 
paraprofessional religious education administrator. Para- 
professional religious educators usually hold a bachelor 
or masters degree in education or a related field other 
than religious education. To become commissioned, the 
paraprofessional must meet theological and educational 
standards for commissioning through continuing education. 
This study addresses the characteristics of profes¬ 
sional and paraprofessional religious education adminis¬ 
trators of the ELCA, examining the theological theoretical 
framework and attitudes from which they function, their 
preparation for their work, their perception of their 
skill level, and their preference for alternative 
religious education models. This study provides a 
comprehensive analysis of variables that may be used to 
help the religious education field examine its practices 
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to determine the effectiveness of religious educators in 
meeting their theoretical objectives. 
Religious education is referred to in this study as a 
formalized process for the preparation of believers for 
participation in a particular religious sect with 
knowledge of, appreciation for, and commitment to its 
symbols, rituals, doctrine and lifestyle. In a broader 
sense, religious education prepares one to encounter the 
intricacies of the religious nature of humankind as it 
relates to the whole of human existence and the human 
condition in the world today. This definition of 
religious education is derived from a review of the works 
of Kieren Scott (1981), Gabriel Moran (1983), John H. 
Westerhoff (1987), Jame Michael Lee (1985), A. Roger 
Gobbel (1987) and Eugene C. Krieder (1987). The latter 
two authors, Gobbel and Krieder, acquired their under¬ 
standing of religious education from a Lutheran theolo¬ 
gical perspective. 
Religious education takes place in and through the 
life of the parish. For this study, the parish is 
referred to as an organized religious community of people 
in a particular locality which meets together regularly 
for worship, religious instruction, communal fellowship 
and service. In the ELCA formal and informal education 
opportunities are planned for all members of the parish 
from birth through the end of one’s lifespan. 
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— Evangelical—Lutheran Church in America (ELCA1 
The Evangelical Lutheran Church in America (ELCA) is 
the fourth largest Protestant religious body in America, 
with a membership of over five million (ELCA Resource 
Information Service, 1988). There are more than eleven 
thousand parishes with a strong national and local commit¬ 
ment to religious education. The ELCA supports twenty- 
nine ELCA colleges and universities and eight seminaries 
(ELCA Yearbook, 1988). 
Working within the seminaries and colleges are educa¬ 
tional theologians who provide concepts and theories about 
the role and process of religious education. The practi¬ 
tioners, those who implement and admnister religious 
education, are practicing in the local parishes. The 
practitioner makes decisions about religious education 
practices in the parish that may or may not be related to 
the concepts and theories of the professional theologians. 
The Evangelical Lutheran Church in America supports 
lay leadership in religious education. The term lay 
refers to persons functioning in ministry who are not 
ordained clergy. These persons assist the spiritual 
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leaders, the clergy, in planning, implementing, and 
administering education in parishes. 
According to C. Ellis Nelson (1984), seminary 
students are required to take only one religious education 
course in their seminary training. This means seminarians 
receive little educational preparation for religious 
education programming, volunteer staff development and 
curriculum application concerns. With the emphasis in the 
parish on lifelong development and nurturing on the one 
hand, and poorly developed educational leadership on the 
other, the spiritual leaders of the parish need assistance 
in providing the community with an educational program for 
spiritual and theological development. 
In the ELCA, there are not enough professionally 
trained religious educators to respond to the number of 
parishes seeking educational administrators (ALC Yearbook, 
1987; LCA Yearbook, 1987). The ELCA directory lists 200 
professionals and 800 paraprofessionals for 11,000 
parishes. This number reflects only the number of persons 
who were listed on merged church rosters from 1987. The 
list is incomplete. There are professionals serving 
parishes who meet requirements, but who are not commis¬ 
sioned. There are even more paraprofessionals serving who 
are not rostered with the ELCA national office. It is 
estimated by national staff that the roster represents 
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about 40*. of professional administrators and about 25* of 
paraprofessional administrators. 
Both professional and paraprofessional religious 
educators fulfill tasks such as evaluating, planning, 
implementing and administering religious education in 
parishes. The primary differences between the two types 
of religious educators are preparation and whether or not 
they are commissioned. Paraprofessionals usually have a 
degree in education or a related field, while profes¬ 
sionals usually have a degree in religious education and 
are certified by the national office of the church. A 
degree in religious education has been a sufficient 
requirement to commissioning. ELCA records list about two 
hundred certified professionals and about eight hundred 
trained paraprofessional educators (Parish Education 
Association Report, 1987; ALC Yearbook, 1987; LCA 
Yearbook, 1 987 ) . 
Annual parish documents prepared by clergy and lay 
leaders in individual parishes stress the importance of 
the administrative function of religious education in the 
parish. Religious education administration is an area 
that requires a considerable amount of time and is cited 
repeatedly as an area needing comprehensive theological, 
educational, theoretical, and pragmatic development 
(American Lutheran Church Parochial Report Summary, 1984, 
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Utendorf, 1985). Religious education administration is 
one area in which lay leadership can make significant 
contributions to the communal education life of the 
parish. 
The Problem 
The pool of available professional religious 
educators needed to implement and administer religious 
education programs in ELCA parishes has declined, while 
the demand for their services as parish staff personnel 
has increased. To meet this need, parishes have called 
persons, usually former teachers and administrators in the 
public school sector, to serve as religious education 
administrators. These persons have not been commissioned 
by the ELCA national church structure, and thus are 
referred to as paraprofessional religious educators. Is 
there a difference between how the two types of educators 
perceive religious education in terms of theory and 
practice, and is there a difference in how they approach 
and carry out their work? 
The specific purpose of this investigation is to 
determine characteristics and variables of the two types 
of religious education administrators by determining their 
perceptions of the theological theoretical framework from 
which they function, their conceptual orientation, and 
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preparation and skill level. The study was d€>&igned to 
determine if significant differences prevail in the 
responses of the two types of administrators. Further, 
the analysis of the responses will provide a framework for 
recommendations for subsequent examinations of the effec¬ 
tiveness and improvement of the religious education 
process. 
Background 
Role of Religious Education Administrators 
Current literature reports that an effective 
religious education administrator is a knowledgeable 
theologian who has demonstrated skills, knowledge and 
understanding in religious education development and 
administration. Furnish (1984) highlights varied skills 
of religious education administrators as the ability to 
work with a system involving volunteer staff selection and 
recruitment, and staff development and evaluation. Skills 
in curriculum evaluation, selection and application are 
important, particularly in assisting volunteers m the 
application of curriculum to their teaching styles and to 
the needs of the learner. Religious education administra¬ 
tors require strong interpersonal and group relations 
skills. They relate to other staff personnel as part of a 
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team ministry, and to parent and parish concerns. Manage¬ 
ment skills applicable to the work include conflict 
management, problem solving skills, as well as budgeting 
and fiscal management. Educationally, administrators must 
be able to manage learning environments, and apply prin¬ 
ciples of human growth and development in the educational 
programming, ensuring that the religious learning is 
appropriate to the age and experience of the learner 
(Scott, 1981). 
Context for Religious Education 
T.H. Groom describes religious education as a 
political activity that one deliberately and intention¬ 
ally plans and follows up (Groom, 1980, p.25). Religious 
education is both a divine and a human activity, having to 
do with the world as well as with the church, the 
community as well as the individual, and the social as 
well as the spiritual. 
The demands of a changing world in both the social 
and religious context have presented challenges for 
religious education. If religious education is indeed 
about the whole of human existence and the human 
condition, then what happens in all contexts of existence 
is impacted by and impacts our religious understanding, 
Social forces challenge the way attitudes and behavior. 
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religious education i& perceived, developed, and 
implemented, as well as how it is received and the level 
of participation and involvement. 
Religious education, in ELCA parishes, is a ministry 
of the parish with the specific purpose of assisting all 
persons to grow in faith and to act out their faith in the 
local and global context. Growth in faith encompasses 
knowledge, understanding and interpretation of scripture 
and in developing a personal relationship with God. 
Roloff (1987) describes a broader vision of Lutheran 
religious education as mo^e than an acquisition of 
knowledge and information. Education in the parish 
includes learning elements of the faith, articulating the 
faith, and discovering how to live out the Gospel through¬ 
out a changing world. 
To accomplish this aim, ELCA parishes offer a variety 
of formal and informal opportunities using educational 
principles for learning and theological reflection. 
Formal educational opportunities include the traditional 
Sunday School and choir school for children, and Sunday 
School and weekday Bible Study for adults. Confirmation 
classes are held for middlers through adults. Short term 
formal opportunities include forums, speaker series, short 
term (6-8 week) courses, weekly breakfast study groups. 
Junior Luther League for junior high students, Luther 
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League for high school students, young adult groups, 
senior citizen groups, family groupings, and couples 
groupings comprise informal learning and fellowship 
opportunities. 
An array of retreats for elementary students through 
adults and for the parish family (intergenerational) are 
also a part of the educational ministry. Educational 
planning includes Bible Study, as well as contemporary 
social issues and faith issues, as sources for both formal 
and informal religious education, intentionally seeking to 
relate what is happening in scripture and in the world to 
the lives of the people. Education ministry, in the ELCA, 
supports the worship and sacramental life of the parish. 
Bellah, Madsen, Sullivan, Swidler, and Tipton (1985) 
explore national social forces that affect current 
practices in religious education. Five such forces are 
reviewed: economics, materialism, secularism, technology 
and pluralism. The first social force Bellah describes is 
economics. Economics is a major social concern of the 
ELCA, specifically the effect of the rural economic farm 
crisis on the lifestyle and mere existence of the farming 
family. A major portion of ELCA membership is located in 
communities considered to be the centers of rural crises. 
Religious education is impacted by the specific personal 
and spiritual needs of those who are under severe stress 
for mere survival: people who are losing their homes, 
farms and earning power or people who have already lost 
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their farms and are adjusting their families to the 
changes required for a new way of life off the farm. The 
church cannot function in a “life as usual" manner in 
these dire economic settings. 
Another economic force impacting religious education 
is the necessity for two-career families. No longer are 
women automatically available during the day for the 
volunteer work of the church. Religious education is also 
impacted by the concerns and needs of the single parent 
family. Family life, family time and values have changed 
the personal and spiritual needs emphasis of religious 
education. 
The adolescent-consumer phenomenon is also an 
economic social force that impacts religious education. 
The adolescent-consumer phenomenon motivates youth to 
value work for the purpose of spending on leisure things 
and activities, impeding the perceived value of organized 
adult-led youth activities for personal and spiritual 
development. In 1986, 54 percent of women aged 16 to 19, 
and 58 percent of men aged 16 to 19 were part of the U.S. 
labor force (U.S. Department of Education, 1988). High 
school seniors reported their spending patterns for a 
University of Michigan study. In response to specific 
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categories, the seniors reported 29* savings for 
education, 38* car expenses, 29* in long-term savings, 75* 
expenses for personal items, and 18* family expenses (U.S. 
Department of Education, 1988, p.86). 
The final economic force to be discussed is that 
which involves changes from an agregarian and industrial 
society to an information and technological society. The 
consequences of such constant rapid changes include less 
stable positions in the work world and greater individual 
and family stress. How does religious education speak to 
a world undergoing constant changes and making stressful 
personal demands on the spiritual being? 
A second social force that impacts current religious 
education practices is materialism. Materialism is 
described as the drive to acquire and consume large quan¬ 
tities of goods and experiences. Materialism has created 
a values and priority shift, resulting in consequences 
such as the "me first" syndrome, which contradicts many of 
the values of religious tradition. Marra James, 
interviewed by Bellah, comments that the system has taken 
away the idea of community as a place for fulfillment. 
Instead, people are left with "the three C’s: cash, con¬ 
venience, and consumerism, and a growing sense of loneli 
ness (Bellah, et al., 1985, p.158). The growing recogni¬ 
tion of "loneliness" as a national symptom may suggest 
that the materialistic quest is not enough for personal 
worth and purpose. 
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Secularism is the third social force, described as 
the shift from the dominion of the religious institution 
to other social institutions. For example: therapy has 
replaced spiritual and confessional counsel, reliance on 
the self has replaced God as the center of life, and 
leisure time activities have replaced worship as the 
Sabbath day focus. Popular psychologists, like Norman 
Vincent Peale, have offered people a principle of 
psychology and a vague religious spirituality as a path to 
wholeness, health and happiness. The cure or reliance on 
the Infinite Power was not adequate enough for psychic 
support of middle-class persons who continued to suffer in 
relationships with family, religious fellowship, and civic 
ties. While we have no accurate statistics supporting the 
number of people using psychotherapy, Bellah notes there 
is a reason to believe the number of Americans currently 
seeking the help of mental health professionals has 
tripled since World War II. 
Technology is also a social force impacting religious 
education. Technology has changed the way we learn and 
communicate. Religious institutions continue to explore, 
understand, and utilize technological advances and inter¬ 
ests in technology for religious educational purposes. 
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However, the church lags behind other educational inst tu- 
tions in the use of technology. 
The fifth social force to be highlighted is 
pluralism. The American population continues to become 
increasingly diverse — in race, ethnicity, lifestyle, 
family structure, occupation, and religious ideology. 
Conflicting views, most notably about family (the abortion 
issue), schools (prayer, curriculum, student and teacher 
morality), sexuality (homosexuality among clergy, sexual 
promiscuity), systemic racism and inclusivity are 
confronted and reflected positively or negatively in the 
practices and attitudes of religious education at the 
local parish level. 
In the religious context, current practices in 
religious education are threatened first by the decline in 
membership, which for mainline churches is between nine 
and twenty percent (Roof and McKinney, 1985). The decline 
in membership is related to the fact that the membership of 
mainline denominations is aging. Roof and McKinney note 
that more than forty percent are aged 55 or older. 
Religious education practices are threatened by 
privitized faith. Privitized faith is the practice of 
making religion a private affair, creating a private 
system of sacred values that provide meaning and personal 
orientation. Such privitized faith is not a shared faith 
and does not require the support of community. Thus 
privitized faith exists independently of religious 
institutional forms. 
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Another religious context entity that threatens 
current practices in religious education is the decline in 
volunteerism. Religious education relies heavily on the 
use of volunteers. There are currently tremendous pres¬ 
sures and competition for people’s time and commitment. 
It is growing ever more difficult to rely on the account¬ 
ability of volunteer staffing. 
The socia1 and religious context of religious educa¬ 
tion points out both an external and internal threat and 
an opportunity for the survival and reform of religious 
education as it is currently practiced. Religious educa¬ 
tion takes the social and religious context seriously, 
seeking to discover new models, strategies and methods to 
revitalize commitment, participation and the religious 
education process. 
The search to improve religious education in light of 
the current context begins with a review of the theoreti¬ 
cal bases of religious education. Pragmatic decisions 
will need to be grounded in strong, viable theoretical and 
theological foundations. 
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T-h^o^et ical_Models for Religious Education 
Five theoretical models or approaches that have 
contributed to an understanding of religious education are 
commonly cited within religious education literature. The 
five theoretical models were formulated within the 
Christian church context. The models: traditional, 
social-cu1tura1, contemporary, social science, and 
systemic (Burgess, 1975) are pertinent to this study and 
are briefly summarized in this chapter. The first four 
approaches: traditional, social-cultural , contemporary 
and social-science were selected as the models for 
consideration in the survey instrument. They are 
discussed again in chapter two. To begin to clarify 
religious education theory Burgess (1975) used six cate¬ 
gories to distinguish the schools of thought of theorists 
for the four theoretical approaches. The six cateogories 
are aim, content, teacher, student, environment and 
evaluation. 
Traditional. The traditional approach to religious 
education includes adult education, but focuses mainly on 
children. Religious education has divine purposes that 
are only achieved through the communication of a divine 
message. The primary emphasis is on the communication of 
a divine message to children. Religious education, for 
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the traditionalist, is the transmission of the divinely 
authoritative message of salvation unchanged from genera¬ 
tion to generation. Theology is the basis for all 
decisions relatative to traditional religious educational 
theory and practice. 
The Bible is accepted as literal, inerrant, and the 
divine authority. Gaebelein (1951) describes the Bible as 
the only authentic and infallible source of religious 
content. Religious education is primarily concerned with 
the transmission of a salvific, divinely authoritative 
message. Traditionalists are concerned with "right 
living" in the present world, and with participation in 
the eternal (supernatural) world. Right living is 
attained through religious knowledge. Traditionalists 
believe moral religious behavior follows as a natural 
progression of the learning of absolute truths and 
certainties they define as religious knowledge. The 
message of salvation is not discoverable by man, but is 
received by divine revelation and transmitted with 
authority under the mandate of God. 
Teachers are considered instruments of the church, 
transmitting the truths and certainties, the religious 
knowledge to students. The role of the teacher is to help 
students open their hearts to the activity of the Holy 
Spirit, the spirit of God. Teachers are expected to 
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exhibit authentic character. That is, to live in witness 
of the divine message transmitted, and to have a zeal for 
the kingdom of God. 
Students are expected to have a zeal for desired 
Christian living created through knowledge of the Bible 
and a conversion experience. Individual differences or 
dissimilar characteristics are not important in tradi¬ 
tional teaching. Likewise, developmental concepts or the 
evaluation of student learning is not important in tradi¬ 
tional teaching. The practical expression of this 
approach is through the lecture or preaching model. 
Traditional theorists include such Protestants as 
Frank Gaebelein (1951); Lois LaBar (1981); and Catholic 
theorists Johannes Hofinger (1962); and Marcel van Caster 
(1965). When one thinks of the traditional approach, the 
fundamentalist and moral majority come to mind. These are 
not the only proponents of the traditional theory. Many 
mainline denominations, including ELCA, have people and 
parishes who practice a traditional approach to religious 
life, and thus religious education. Walter Sundberg 
(1986) describes the traditional approach as one which 
recognizes the Bible as a document to be obeyed as the 
Word of God, but does not acknowledge the investigation of 
the Bible as an historical document. Sundberg does point 
out lessons to be learned from the approach: "respect for 
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the holiness of a life in Christ, recognition of the need 
to make a firm commitment, reverence for God’s Word, and 
regard for salvation from damnation" (Sundberg, 1986, 
P • 3 ) . 
Social-Cu1tural. The social-cultural approach to 
religious education focuses on education, and is founded 
on the progressive educational theories and liberal 
theology of a religious education movement described by 
George Coe (1917), Ernest Chave (1947) and William Bower 
(1925). Attention to social issues is used more than 
theological conceptualizations in the theoretical process 
of social-cultural theorists. Dr. Allen Moore, Professor 
of Education and Human Development at the School of 
Theology at Claremont, describes the social theory 
approach as "an alternative to a conversionist view of 
church education" (traditional education). He describes 
Coe as "a representative of a generation of religious 
educators who believed that the movement had a special 
role to raise critical ethical and social questions and 
to help form the public consciousness for a more 
democratic social order based on the almost literal appli 
cation of the ethical principles of Jesus" (Moore, 1987, 
p.417 ) . 
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The social-cultural approach departs from what it 
considers defective, the rigid adherence of the tradi¬ 
tionalists to the concept that religious education is 
concerned with the communication of a supernatural 
divinely ordained message. The individual, rather than 
the divine message, is the focus of the social-cu1tural 
approach (Taylor, 1960). 
The Religious Education Association was founded by 
proponents of the social-cultural approach: William 
Rainey Harper, a past president of the University of 
Chicago; George Coe, a religious education theorist; and 
John Dewey, scholar and educator (Burgess, 1975). Burgess 
points out that the first thirty-five years of the 
Association (1906-1940) saw articles written from a 
social-cultural theoretical perspective. Today the 
Religious Education Association is comprehensive in that 
its membership is multi-faith, international, multi¬ 
professional and inter-discipiinary. 
The purpose of religious education in the social- 
cultural approach is to involve students in inquiry about 
the relationship of faith and issues in society and then 
to participate in social activities with an intentional 
goal of creating an ideal social order. The student is 
involved in providing solutions for prevailing social 
issues by intepreting the teachings of the gospels, and 
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taking the interpretation to bear on social institutions 
and issues. 
Social-cultural theorists cite the constant changing 
of theological concepts, and do not rely on theology as 
the basis for decisions about religious education theory 
and practice. Instead, they base religious education 
theory and practice on social experience as interpreted by 
scientific methodology. The social experience comprises 
the dominant content of this approach. Religious educa¬ 
tion theory and practice is based on the best scientific 
knowledge regarding the nature of humanity and the condi¬ 
tions for human growth. 
The Bible is recognized as a collection of recorded 
human experience, and is a resource for discovering God s 
thoughts and feelings about humanity. The Bible is 
regarded as written by men inspired by God, but not 
infallible or inerrant. 
The teacher’s role is to create social consciousness 
within students, helping them develop social living 
skills. The teacher is expected to organize situations 
through which students participate directly in the social 
process. Scientifically derived pedagogical principles 
are applied in the classroom with a focus on the 
individual and his or her relationships within society. 
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Experience rather than doctrine is considered the best 
foundation for religious education. 
Students are given a considerable amount of freedom 
and room for self-direction. They are encouraged to 
experience, test, experiment and grow through growth 
experiences provided. Instruction is tailored for indivi¬ 
dual and developmental differences. Students are encour¬ 
aged to develop in thought and action beyond the religious 
school program into the life of the community: education 
is viewed as a part of life, not preparation for life. 
The social cultural approach recognizes the impor¬ 
tance and impact of the environment in religious educa¬ 
tion. The environment is designed to varify the 
importance of the students’ experiences in life and the 
impact of that experience on their religious under¬ 
standing and behavior. Scientific assessments and evalu¬ 
ative techniques of student learning: mastery of content, 
changes in behavior and decision making, are used in this 
approach. The church is responsible to society, and 
religious education is responsible for teaching that 
impacts the character, conduct and life of the student. 
Contemporary. Proponents of this approach are 
opposed to the liberal theology of the social-cu1tural i st 
The contemporary approach to religious education 
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emphasizes the relationship between religious education 
and the religious community. Community is considered the 
center for religious education and religious life. 
Emphasis is placed on participatory activities and rela¬ 
tionships in the faith community. 
The purpose of religious education in this approach 
is to assist persons in developing a “right" relationship 
with God within the fellowship of the parish community 
that leads to a responsible adult lifestyle as a person of 
faith. Religious education focuses on the church and its 
corporate life, leading toward personal and intellectual 
growth, biblical understanding, and preparation for parti¬ 
cipation in the life of the faith community. Through 
involvement in the church community, one comes to a reali¬ 
zation of self-knowledge and self-understanding, and an 
appreciation of one’s potential. Religious education uses 
theology as a tool for helping students develop this right 
relationship with God. 
Theology remains the basis for matters of decisions 
about religious education theory and practice. The Bible 
is the source of basic theology, providing potential solu¬ 
tions to problems facing humanity. The Bible is used as a 
resource for a life-oriented religious education program. 
The teacher is required to have theological training. 
Environment and evaluation are not considered important 
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elements in this approach. Religious education is 
evaluated by theology and theology critiques the prac¬ 
tices and doctrine of the church. 
Theorists of the contemporary approach include 
Randolph Crump Millter (1950) and Gabriel Moran (1966). A 
major goal of contemporary theorists is to enable the 
student to become a responsible, knowledgeable, adult 
person of faith. Burgess describes the contemporary 
approach as "dependent upon responsible theological inter¬ 
pretation of relevant information gleaned from such 
sources as the Bible, the church’s life, the culture, and 
the human situation" (Burgess, 1975, p.99). 
Social Science. The social science approach to 
religious education frees itself from theology. This 
theoretical approach has a social emphasis rather than a 
theological emphasis in theorizing about religious 
education. It is a teaching-learning process that inserts 
theology where deemed appropriate into the educational 
practices. Practices make use of the environment of the 
learner and the teachable moment, to reach preselected 
behavioral learning outcomes. James Michael Lee (1970), a 
Roman Catholic religious educator and teaching-learning 
specialist, is the strongest proponent of social-science 
religious education. According to Lee (1973), religious 
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instruction is determined for each teaching situation by 
the teacher, in collaboration with the student, parents, 
and representatives of the larger church community. 
Religious instruction is infuenced by variables such as 
family life, the student, ongoing ministry of the church, 
scientifically based knowledge of the teacher regarding 
religious teaching and learning possibilities. 
Teaching, or instruction as Lee prefers, is created 
from theology and one’s life experiences. Lee views his 
theory as intrinsic and inseparable from instruction in 
general. He describes religious instruction as effective 
when it uses a social science approach instead of a 
theological approach. 
Teachers are expected to structure all relevant 
knowledge about how students learn to bring about 
selected religious behavior. Religious behavior (life¬ 
style, cognitive, affective) is learned in the same manner 
as other human behaviors. Teaching is the activity that 
causes desired changes in students and the teacher is the 
vehicle for change. The student is the center of the 
social science approach. Students are expected to exhibit 
performance and behavioral change rather than experience 
quantifiable learnings. 
Shaping the environment is a critical element in the 
social science approach. The religious lesson itself 
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becomes an environment which is shaped by the teacher to 
create an encounter between the learner and God. Lee 
(1973) defines seven environments that are pertinent to 
the teaching of religion: (1) the cultural climate which 
influences behavior, (2) the local environment that 
affects school achievement, (3) the school environment 
which stimulates or stifles the quality of learning, (4) 
the learning environment or the classroom, (5) the peer 
group environment that impacts the direction of learning, 
(6) the home environment which influences value learning, 
and (7) the physical environment which impacts the rate 
and quality of affective learning. 
Evaluation of teaching content and student learning 
is a vital element in the social science approach and is 
viewed as a positive and continuous process. Evaluation 
is based on practical evidence rather than impressionistic 
evidence. Students are assisted in learning and self 
evaluation of their own behavior through the evaluative 
process. 
Purpose of Study 
This study is designed to examine the theoretical 
orientation, skill level, preparation, and leadership 
tasks of the two types of religious education deliverers 
— the professional and paraprofessional religious 
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education administrators. The study addresses the 
following research questions: 1) What is the prevailing 
theoretical framework adopted and applied by religious 
education administrators, i.e., traditional, social 
cultural, contemporary and social science models. 2) Are 
there differences between professional and paraprofes- 
sional religious education administrators in preparation 
for their work, their orientation, and their perception of 
their skill level and work. 
The study is an attempt to discover if there is one 
dominant religious education model used by religious 
education administrators. The study also seeks to 
discover if there is a dominant theoretical basis for 
decision making regarding religious education matters. 
Significance of Study 
The study of professional and paraprofessional 
religious education administrators is of theoretical and 
practical significance to the religious education commun¬ 
ity. Response to the research questions are important in 
providing a base for our understanding of delivery and 
administration of religious education. This basic founda¬ 
tional information may help religious educators structure 
more appropriate questions and approaches to determine the 
effectiveness of religious education at the parish level. 
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This study examines variables and characteristics of 
religious education administrators. These variables may 
be explored in further studies to determine their rela¬ 
tionship to improved delivery and administration of 
religious education in parishes, their relationship to 
curriculum development, and training programs for 
religious educators. 
Results of the study can be used as a theoretical 
base for those interested in improving the quality of 
religious education in congregations of the Evangelical 
Lutheran Church in America, and potentially to guide 
research and practice by other denominations and other 
religious communities. The study has the potential of 
improving local educational practices resulting from a 
more critical questioning of the adaptation of religious 
education theoretical and research contributions. 
The study is of practical significance to the 
regional, synodical, and national education programmatic 
staffs. These staff persons are responsible for assisting 
in the work of congregations. Staff persons may use the 
study results in planning ways to facilitate the work of 
administrators and the congregation in their educational 
programming. For example, this research will provide 
information about the preparation of administrators, and 
their perception of their skills. This information may be 
helpful in providing confert suggestions for continuing 
education programs for administrators. 
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The study has the potential of providing foundational 
information for decisions regarding the commissioning 
process for the ELCA. In 1988, ELCA decisions on the 
status and commissioning of lay professionals in the 
church have not been resolved, and have been tabled until 
1990. The study will indicate if there are any differ¬ 
ences in responses of the certified professional educator 
and the non-certified paraprofessional religious educator. 
Limitation of Study 
This study is limited to an examination of profes¬ 
sional and paraprofessional administrators in the 
Evangelical Lutheran Church in America. Limiting the 
scope to this one religious body provides a sample 
population of national and regional representation as 
well as a variety in the size and type (rural, urban, 
suburban) of congregations investigated. This sample 
group has access to the information to be obtained. 
The study is generalizable from the sample to the 
population within the Evangelical Lutheran Church. The 
study is not necessarily generalizable to other religions 
because of possible differences in belief structure and/or 
practice. However, the study can provide the groundwork 
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for follow up studies. This study is not intended to 
compare the effectiveness of professional and paraprofes- 
sional religious educators. 
Organization of Chapters 
Chapter II is a review of the literature relevant for 
this study. Specifically, the review of literature for 
this study considers topics and issues relative to the 
educational function of the church and the persons who 
administer educational programs. 
Chapter III presents the methodology used in this 
investigation. The design instrument and research proce¬ 
dures followed are discussed. 
Chapter IV presents the analysis of data gathered in 
the study and a discussion of the findings resulting in 
the study. 
The final chapter is a presentation of the summary 
and conclusions. The chapter summarizes the findings and 
gives implications for religious education administrators, 
and those who are responsible for assisting in the pre¬ 
paration and the work of religious educators. 
CHAPTER II 
REVIEW OF LITERATURE 
The literature review considers theoretical and 
research topics and issues related to the field of 
religious education. Literature is cited that helps 
establish the validity of the study of religious education 
as a function of an important educating agency, the 
church. Literature citing variables of the educational 
function of the church as related to persons who admin¬ 
ister religious education programs, and basic foundations 
for guiding the practice of religious education is also 
reviewed. The chapter begins with a review of the role of 
the church as a nonschooling educational agency and its 
relationship with schools. The chapter continues with a 
review of religious education administration as a 
profession, the preparation of religious education admin¬ 
istrators, and the highlighting of religious education 
research. A review of seminal work in foundations of 
religious education and theoretical models concludes this 
chapter. 
The Church as a Nonschool Educating Agency 
Several educators, recognizing the importance of non 
school agencies as educators, have begun to investigate 
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the role of the church in educating society and its rela¬ 
tionship to traditional schools. This section of the 
literature review considers the work of educators as they 
explore elements of the goals of religious education and 
the goals of education in schools. Reference to specific 
religious education tasks, activities and orientation of 
the ELCA is reported in the review. The section includes 
suggestions from authors of how the church and schools 
should relate to enhance their programs based on the 
strengths of teaching in each. 
In 1985 Clifford cited the role of the religious 
community as educator and as an agency influencing the 
direction and work of schools. Clifford found that the 
religious community provided education and socialization 
for both children and adults. The religious community is 
involved in the formation of character and personality, 
and the shaping of ethical and moral values. Clifford 
pointed out the role of religious communities in shaping 
the way one views and thinks about the world, and how one 
defines their place and responsibilities in the world. 
Cohen and Lukinsky (1985) identified three important 
educational contributions religious education imparts to 
learners that schools should consider seriously; the 
integrated view of the world, the identity enhancing 
community experiences that are the basis for one’s world 
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view, and the means by which moral education is perceived 
in the religious setting. A strong religious background 
with a particular world-view and sensibilities may present 
implications for in—school learning. Family values, 
attitudes toward the value of education and learning, 
respect for authority, comfort level with traditions can 
be exploited and transmitted into group awareness in 
school. Schools aware of the cognitive, affective, values 
and moral development and aesthetic experiences of 
students from other sources can plan their own development 
and curriculum experiences more effectively. 
Passow (1985) developed eight principles that are 
shared by both school and nonschool educating models. 
Passow’s principles are reviewed as validating axioms of 
the educational relevance of a study in religious educa¬ 
tion. First, educational goals of the nonschool setting 
are clear, valid, and congruent with education goals of 
schools. Second, there is a plan, a curriculum design, 
that provides learning experiences and objectives that 
achieve the prescribed goals. Third, the educational 
program effectively uses resources of the agency in 
implementing the curriculum through appropriate instruc¬ 
tional strategies. Fourth, the agency has materials and 
personnel to implement the curriculum. 
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Passow s first four principles appear to be confirmed 
in religious education. Religious education, for the 
purpose of this study, is defined as a deliberate, 
systemmatic and lifelong effort to transmit religious 
values, skills, knowledge, attitudes, appreciation and 
sensitivities. By definition, religious education goals 
are complimentary to traditional educational goals. 
Clifford (1985) describes religious education as a 
deliberate managed system for shaping human development, 
using instruction as an intrinsic function. Religious 
education provides learning opportunities based on 
educational objectives, treating the affective and 
cognitive domain. Performance is important in religious 
education, but not measurable performance objectives. The 
end result for religious education is not a measurable 
subject content as mathematics, reading, and writing. The 
end result for religious education is in performance based 
on relationships, attitudes and behavior. Educational 
objectives in schools continue to be scrutinized and 
refined to improve curriculum development and teaching 
methodology. Travers (1980) and Calder (1983) reflect on 
the weaknesses of educational objectives as proposed by 
Robert Mager and Benjamin Bloom. One criticism is that 
educational objectives do not consider the relationship of 
structural analysis of feelings, attitudes, and values 
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with areas of personality and mental ability. Schools can 
look to religious institutions to explore how feelings and 
attitudes, and moral and values education are introduced. 
Curriculum development and implementation concepts 
and curriculum specialists are utilized by the religious 
community to meet the goals efficiently and effectively 
through developmental instructional strategies for 
learning, for teacher preparation and for in-service 
support strategies. The ELCA designs, develops and 
publishes all educational materials required for educa¬ 
tional ministry through its publishing unit of the church. 
The ELCA has the most extensive publication system of any 
religious body. 
Curriculum materials for lifelong faith development 
include parenting resources. age-level books covering from 
birth through nursery and preschool, primary and elemen¬ 
tary, adolescence, youth, young adult, and adult years. 
These curriculum resources were designed for use indivi¬ 
dually in the home or in small group settings. Formal 
organized week 1v cl ass curriculurn materials are available 
for every age from nursery through elderly adults, and 
include learner books, teacher guides, music supplements, 
and teaching material supplements. These curriculum 
resources may be Bible study based or issue based in 
Choir School curriculurn is designed for the design. 
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purpose of developing good childrens choirs, and to 
introduce the worship life of the church to children. 
Conf i rmati on cu_r r i cu 1 um introduces elements of church 
history, doctrine, worship, tradition, liturgy to new 
members in the faith. School curriculum (academic 
subjects and religious education) is designed for those 
who operate nursery and preschools, as well as curriculum 
for parochial k-12 schools. Month 1v pub!ications are 
provided for the homes of all members in the church and 
also for women’s groups, men’s groups, and youth groups as 
well as for the teachers and administrators in religious 
education. Educational books are provided for every 
ministry task in the church to inform and update those who 
volunteer in these ministry areas. Vacation Bible School 
curriculum as well as Sunday School and Week Day School 
curriculum is developed annually. Short term courses of 
both Bible Studies and contemporary issues are developed 
and made available for a number of years. 
Passow’s fifth principle is that the goals of the 
nonschool agency compliments the goal of the school. 
Sixth, both formal and informal planning efforts exist 
between schools and agencies to enrich instruction and 
learning. The religious community has been encouraged to 
seek the assistance of schools in working with persons in 
the community with specific or special needs. For 
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example, religious educators have requested of school:? 
suggestions about how to work in the religious learning 
setting, with persons who are learning disabled, persons 
who exhibit emotional stress or instability, and persons 
who are physically disabled. Approaching schools, and 
particularly teachers of these individuals, helps 
religious education administrators work more effectively 
in the religious learning setting. Such cooperation 
between the school and the religious education setting 
helps maintain some sense of continuity in approaches for 
the learner. It is also important to point out that 
Lutheran traditional school classroom teachers are also 
resource persons providing assistance for the religious 
education programs in their own parishes. 
The seventh principle of Passow involves a process of 
evaluation of nonschool programs to guide decision making 
to keep the program updated. Evaluation is the direct 
role of the religious education administrator and the 
spiritual leader of the community. In the ELCA, formal 
evaluation procedures are available to the religious 
community, prepared by the national office staff, to 
assist parishes with the evaluation and planning process 
for religious education. However, it is not a given that 
each local parish makes use of an evaluation process. 
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The eighth and final principle presented by Passow 
requires nonschool agencies to provide in-service 
education for personnel. In the ELCA and other religious 
orientations, the development of the volunteer education 
staff is an integral part of procedures. There must be a 
continuous training of new staff as well as continuing 
education opportunities for experienced staff. This is 
organized much the same way as in schools. The ELCA 
provides formal opportunities for development through 
regional offices, the national office, colleges and 
seminaries. These are both long-term (quarters, 
semesters, short course) offerings as well as seminars and 
workshops. Continuing education units are available for 
much of the learning opportunities offered. 
There is little evidence of a movement among schools 
to plan directly with nonschool agencies. Fantini and 
Sinclair (1985) note the importance of community learning 
environments. The school becomes part of a community 
learning environment when it is supported by the citizenry 
through their involvement in all agencies and institutions 
that educate in the community. The responsibilities 
assigned to public schools become shared by community 
agencies and institutions, including the church, with all 
entities planning and working together to do the tasks 
each does best in a complimenting manner. Schools can 
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then be more effective in their social, moral, and value 
impact on students. Nonschool educating agencies such as 
the church can then be more effective as they draw on the 
techniques, skills and knowledge presented in schools. 
The Profession of Religious Education Administration 
Religious institutions are generally administered by 
a spiritual leader: a trained priest, rabbi or clergy. 
This section reviews the role of the religious education 
administrator as related to the role of the spiritual 
leader, and the nature of religious education as a 
profession. 
In a study of attitudes of pastors and lay persons 
toward the use of management procedures in church, 
Kingswriter (1984) administered the Church Management 
Attitude Inventory (CMAI). Kingswriter reports that 
pastors perceived educational administration to be of 
lower importance, but requiring a considerable amount of 
their time. Education administration was also the area in 
which pastors felt the least adequate. The pastors in the 
study rated educational administration highest as a felt 
need for further training. This study supports the 
concept that pastors or spiritual leaders within religious 
communities are not the best persons equipped for adminis¬ 
tering educational concerns in the faith community. They 
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certainly have expanded roles as spiritual leaders within 
the context of the faith community that require the bulk 
of their time in direct relationship with the people in 
the community. An opportunity exists for strong lay 
leadership involvement with gifts and expertise offered to 
assist and support the spiritual leadership, and to be 
assisted and supported by that leadership. The oppor¬ 
tunity for a team or staff approach to religious education 
needs would free both the spiritual leaders and laity to 
perform their professional and spiritual tasks more 
effectively. 
The question of whether or not religious education 
administration is indeed a profession still is not 
resolved by all in religious leadership. Kieren Scott 
(1982) is among those who agree that, by the nature of the 
need and the task, religious education administration is a 
viable profession. However, its professional image needs 
considerable improvement. Scott presents a prescription 
for improving the professional image of religious educa¬ 
tors. Scott sees the importance of religious education 
administrators linking with other professional educators 
such as school principals, administrators, teachers, 
school boards and committees in and beyond the church 
circles. Conceptual clarity in academic programs is 
recommended by Scott. There is a need to be clear about 
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what, preparation is offered, to whom and for what. For 
Scott, the role of the director of religious education 
should be perceived as preeminent within the profession of 
religious education. This administrative function should 
be realigned with the purpose and principles of all 
genuine education. The administrator of religious 
education ought to be free of many of the limitations of 
current ecclesiastical settings. Freedom to do their 
work, as they judge best, is a basic test of the honoring 
of their professional integrity. Finally, Scott 
concludes, an effective administrator of religious 
education, with prudence, insight and skill, must 
creatively balance ministerial and educational concerns. 
The administrator can move from one focus to the other as 
the situation requires. No conflict of interest need 
prevail between the respective goals or practices of 
ministry and education. 
The task of the religious administrator, as noted by 
Furnish (1984), is to assist persons of all ages in 
understanding the heritage of their religious tradition to 
the point of feeling a part of that tradition, and to grow 
in experience and understanding of their faith living out 
their faith in daily life decisions and actions. The 
administrator accomplishes this broad task by relating 
the total work of the parish program, through utilizing an 
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understanding of developmental stages and passages of 
life, through an understanding of the context of the life 
and work of the people, and through the understanding of 
the needs of the people and the world in which we live. 
A profession, as defined by Furness, is "character- 
i zed by its history, its members, their titles, member¬ 
ship standards, its professional organizations, and its 
theoretical base" (Furnish, 1984, p.194). The organiza¬ 
tional impetus for the profession of religious education 
was initiated by the Religious Education Association (REA) 
through its first president, William Raney Harper, in 
1903. The task of professional religious educators was to 
diffuse the educational ideal through the church. The 
church took as its model the improved teaching training 
methods in secular schools, and the secular teaching or 
schooling model. Furnish (1984) reports that current 
statistics of numbers of religious education administra¬ 
tors are unavailable, but the trend is an increase in 
numbers. It is not known what percentage of educators are 
ordained, what percentage are lay professionals, and what 
percentage are paraprofessional. Current statistics are 
also unavailable for indicating the percentage of men and 
women in the profession. 
Formal organizations for religious education adminis¬ 
trators have included the Religious Education Association, 
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composed of individuals from diverse faith backgrounds and 
the National Council of Churches. Lutherans are involved 
in the international Lutheran World Federation organiza¬ 
tion. Individual interdenominational city and state 
organizations exist to support administrators and 
teachers. Most religious educators rely on their own 
national denominational organizations for professional 
support. In the ELCA, support is provided through the 
Division for Congregational Life at the national level, 
the nine synods at the regional level, and local congre¬ 
gational clusters. Religious education administrators who 
are certified by the ELCA have membership in a national 
ministry organization. 
Contemporary religious education administrators 
prefer the words facilitator and enabler to describe their 
style. Skills in problem identification, problem solving, 
goal-setting, leader development, implementation and 
evaluation are used to facilitate the total program of the 
church. Furnish (1984) describes the religious education 
professional as a resource person, developing a knowledge 
and familiarity with people resources in the community for 
future reference and use. The professional is also a 
resource person with particular knowledge about educa¬ 
tional principles and methods, history and traditions of 
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the church, Bible and theological knowledge, denomina¬ 
tional polity, and a sensitivity to life situations as 
experienced by the membership of the parish. 
Preparation of Religious Education Administrators 
As an emerging profession clarifying and redesigning 
its role and position, the preparation of religious 
education administrators is not standardized. There are 
serious questions as to whether it even should be. This 
section of the literature review presents a description of 
the preparation of professional and paraprofessional 
religious educators, and the source of their educational 
preparation. 
Religious education administrators have various 
titles, usually selected by the local communities to meet 
their organizational needs. Acceptable titles for reli¬ 
gious administration specialists vary, including Director 
of Religious Education, Director of Christian Education, 
Coordinator of Religious Education, Minister of Religious 
Education, Parish Worker, Parish Education Associate, and 
Parish Education Director. 
Several denominations have adopted standards for the 
professional and certification procedures. Furnish (1984) 
notes the Lutheran Church in America adopted certification 
procedures in 1968 and the American Lutheran Church in 
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1976. Professional religious educators must meet require¬ 
ments in theology, church history, Old and New Testament 
studies, and church administration. These could be com¬ 
pleted at a church college, seminary, or through an "on 
the job" experience supervised by a congregational 
committee in the church in which the educator worked. 
The paraprofessional religious educator was usually 
trained in education at a college or university, and was 
experienced in theology and Bible as any lay person would 
be, through studies in church study groups. The ALC 
provided a special program called the Parish Education 
Associate Program (PEA), for the purpose of preparing lay 
persons to serve as education directors. This program, 
offered from 1979 through 1987, was an intense one week 
training program with an annual continuing education 
experience, and a quarterly newsletter for updating 
participating parishes (The Parish Education Associate 
Manual, 1981). Content for the intense course included 
theological and biblical knowledge; review of 
psychological, intellectual, emotional development of age 
levels; correlating findings with the tasks of the 
religious educator; methodology for parish education; 
skills in communication, supervision, recruitment, and 
support of educational teachers and resource persons; 
skills in developing, maintaining, and evaluating parish 
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education programs; and skills in resourcing congregations 
(The Parish Education Associate Manual, 1981). Four 
continuing education credits were available to 
participants in this course. The course was taught by 
national staff persons with former higher education 
experience and credentials, and college and seminary 
professors. The curriculum for paraprofessionals through 
the PEA program was more practical and specific to the 
tasks of the religious education administrator than the 
professional curriculum at seminaries, which were broader 
in their ministry emphasis. 
Eight Lutheran seminaries provided for lay persons 
interested in a two-year Master of Arts in Religious 
Education program for preparation for professional parish 
assistants, parish education directors, youth workers, and 
parish administrators who provide leadership in the educa¬ 
tional ministry of the church (ELCA Yearbook, 1988). This 
program offered the theological study and ministerial 
skills required for certification by the ELCA. The curri¬ 
culum for the Master of Arts in Religious Education has 
included courses in Old Testament, New Testament, church 
history, systematic theology, pastoral theology and 
ministry, youth ministry. Students were required to 
complete either an essay/interview, two extensive research 
papers, or a thesis (Luther Northwestern Theological 
Seminary Catalog, 1988). 
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Students preparing for ordination at the seminary 
were required to take only one elective in religious 
education. Eleven elective courses were available at 
Luther Northwestern Theological Seminary in 1989: 
Teaching of Confirmation Classes, Field Experience in 
Christian Education, Christian Education Institute: The 
Practice and Curriculum for Adult Education in the 
Congregation, A Theology of Public Ministry, Creative 
Education, Religious Education in Early Childhood and 
Elementary Grades, Adult Education: A New Focus for 
Educational Ministry in the Parish, Foundations of 
Religious Education, Curriculum and Teacher Training for 
Education Ministry, Religious Education in the Faith 
Community, and Models for Teaching in Educational 
Ministry. These courses were also open to the Master of 
Arts in Religious Education students. The ELCA has 
twenty-nine colleges and universities providing courses in 
religion (1988 ELCA Yearbook). 
Other denominations adopting specified standards for 
certification of professional educators include: the 
Methodist in 1948, the U.S. Presbyterian church in 1959, 
United Presbyterian, U.S.A. in 1981; and the United Church 
of Christ and Unitarian-Universalist (no dates). The 
50 
academic foundation for the profession is based on studies 
of Bible and theology, education, and the social sciences. 
Certification usually requires some form of theological 
studies along with educational studies and/or a master’s 
degree with emphasis in religious education. 
Content of the preparation for religious education 
administrators also is not standardized. The tension has 
been between an emphasis on educational theory and methods 
as opposed to an emphasis on the content of faith as the 
basic tenant of preparation. Kuiper (1985) understands 
both as preparation tenants for religious educators. 
Theological reflection is necessary to first understand 
whether or not the religious tradition’s proclamation of 
truth is consistent with its teachings. Then Kuiper moves 
to educational considerations to determine if the theolo¬ 
gical understandings are properly related to educational 
principles. The two disciplines, theology and education, 
are certainly interrelated if the religious material is to 
be within the learning grasps of the participant in the 
church learning environment. 
The source of such preparation for members of the 
ELCA has been the college, or graduate school, particu¬ 
larly church related schools and seminaries. The scarcity 
and remote locations of these schools for the numerous 
has often made attendance by parishes and congregations 
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local education administrators difficult. Other hindering 
considerations have been the cost of travel and tuition, 
family responsibilities (long-term absence), salary, and 
the long-term attendance commitment. Nelson (1984) 
offered an alternative which does away with some of the 
hindrances for participation in preparation opportunities. 
He suggested religious education centers for research and 
teaching as an alternative to formal schools and 
seminaries. Perhaps an adapted short-term version of 
Nelson’s geographically spread program would meet basic 
preparation needs of the profession and personal needs of 
educators. 
Current trends point to a declining professionally 
trained (bachelor or masters degree in religious educa¬ 
tion) pool of religious educators and local church move¬ 
ments for employing paraprofessional personnel. A 1986 
questionnaire of the Unitarian Universalist Church 
provided a profile of their Directors of Religious Educa¬ 
tion (DRE). The average DRE is a 37 year old married 
woman with a B.A. degree in education or child develop¬ 
ment. She has been a salaried member of the church staff 
for an average of two years, and has attended two modules 
of the Unitarian Universalist state-wide training sessions 
which are two-day events. In the Unitarian Universalist’s 
survey, the DRE’s reported a need for religious education 
professional development and professional status with 
adequate pay (The Unitarian Universalist Renaissance 
Review Panel, 1986 ). 
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Religious Education Research 
Ideology, theology, educational discovery and common 
sense have shaped and informed religious education in the 
past more so than rigorous empirical research. Currently, 
religious education research in the United States is 
conducted by a small group of committed and productive 
researchers. John H. Peatling (1982), noted religious 
education researcher, reported on a review of research in 
religious education for the religious Education Associa¬ 
tion. Peatling directs the Character Research Project in 
Schenectady, New York. Peatling invited contributions 
from twelve countries in identifying relevant current 
research. Peatling cited a number of studies related to 
the field of values or moral education, and a second 
grouping of studies on the adolescent as a research 
population. Other studies were designed for early 
childhood age groups and parents as subjects. Research on 
the adult learner is becoming more prominent, as is 
research in the area of faith development. 
Peatling (1980) lists the following research persons 
and agencies as sources for much of the religious 
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education research in the United States. Jeroru* w. 
Berryman, is a researcher with the Institute of Religion 
of the Texas Medical Center, Houston, Texas. James W. 
Fowler III of Harvard and Candler School of Theology at 
Emory University, is director of the Center for Faith 
Development and conducts renown research in the area of 
faith development. Donald M. Joy is a researcher at the 
Center for the Study of Children, Conscience, and the 
Family at Asbury Theological Seminary. H. Snelling, Jr. 
and Mary M. Wilcox are researchers with the II iff School 
of Theology in Denver. Davis S. Steward and Vicky 
Johnson, Center for Moral Education Research and Design, 
the Pacific School of Religion in Berkeley, are noted for 
their research on moral and values education. David 
Resnik of the Jewish Theological Seminary of America in 
New York City, has studied the religious development of 
children. Finally, Merton P. Strommen and Milo Brekke of 
Search Institute in Minneapolis have conducted intense 
studies in adolescent development including faith 
development. 
Peatling (1980) reviewed hundreds of studies and 
noted that four kinds of studies accounted for two-thirds 
of the research. First, studies of attitudes, second, 
evaluation of some aspect of religious education; third, 
studies of religious belief; and fourth, studies of moral 
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development. Of the research related to moral develop¬ 
ment, moral reasoning or moral education represented the 
major research, with the remainder of the studies in topic 
areas such as Jewish education, religious experience, 
death and death education, family, vocational decisions 
and drugs. 
The assessment devices identified by Peatling as most 
frequently used in religious education research appear in 
Table 1 . 
TABLE 1 
Assessment Devices Most Frequently Used by 
Religious Education Researchers 
Personality 
Assessment 
Religious 
Assessment 
Moral 
Judgment 
California 
Psychological 
Inventory 
Intrinsic- 
Extrinsic 
Religious 
Orientation 
Scale of 
A11 port and 
Ross 
Defining Issues 
Test of James 
Rest 
Purpose of 
Life Inventory 
of Coppersmith 
Moral Maturity 
Score of Law¬ 
rence Kohlberg 
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Empirical research has been conducted as an educa¬ 
tional venture rather than a theological venture, with 
concern for people and their growth in a religious 
community. Very little research has been done that 
focuses on the socialization of the collective faith 
community, or the process of religious education in the 
local settings. 
Theoretical Models for Religious Education 
One of the difficulties in analyzing approaches to 
religious education can be traced to disparate points of 
view held by scholars about religious educational theolo¬ 
gical typologies. As an emerging area of study, several 
related typological descriptions have been observed in an 
attempt to bring a sense of order to the religious educa¬ 
tion literature. In this section typologies constructed 
by David Tracy, James Michael Lee, Mary Boys, John H. 
Westerhoff, and Harold W. Burgess are presented. These 
typologies are perspective interpretations designed to 
provide assistance for theorists and practitioners in 
looking at the pragmatic and theoretical realities of 
religious education. 
David Tracy (1975) outlined five basic theological 
models: the orthodox, liberal, neo-orthodox, radical and 
revisionist. The orthodox model reflects a holding 
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strongly to beliefs, traditions, patterns of the religion. 
The liberal approach emphasizes the religious experience 
of persons as more important than the creeds; a person 
centered curriculum, rather than a creed-centered curricu¬ 
lum. Neo—orthodoxy expresses an evangelical zeal; a focus 
on conversion experience, being born again." The radical 
model involves the struggle with the historical, social 
and political function of religious education. 
James Michael Lee (1973) has described religious 
education by its structural content (instructional prac¬ 
tice) and its substantive content (religion). Lee defines 
religious education distinctly as religious instruction 
that is formed from theology and life experiences. For 
Lee the social science approach is more pertinent to 
religious education than a theological approach. The 
substantive or religion content consist of the ideolo¬ 
gical, affective, cognitive, ritualistic response to a 
lived relationship with God. 
Mary Boys (1981) considers religious education liter¬ 
ature first, as a technological rubric: a production- 
oriented, structural curriculum. Second, Boys defines 
religious education as a humanism rubric, which emphasizes 
client-centered counseling/teaching, alternative 
schooling, and neo-romanticism. And finally, Boys 
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describes religious education as revisionism and recon¬ 
ceptualism. Catechesis is the descriptive model des¬ 
cribed by Westerhoff (1987). Westerhoff refers to the 
intentional, systematic, sustained (life-long) processes 
which make up his theory of catechesis - formation, 
education and instruction. In the formation process, one 
experiences religious faith and life. In education one 
reflects on experience in the light of the religious faith 
and life. In the instructional process, one acauires 
knowledge and skills necessary for a life of faith. 
Burgess (1975) categorized religious education 
literature into four categories (traditional, social cul¬ 
tural, contemporary and social science). Burgess’ work 
was elaborated upon in detail in Chapter One because of 
its pertinence to this study. The four categories were 
selected as the base for the theoretical analysis of the 
study. Burgess’ concept provided a closer match to the 
theological educational practices of religious education 
administrators. Burgess’ models were comprehensive, 
incorporating the theories and study results of many who 
worked in the discipline through the history of religious 
education. Cognitatively, his work was more thorough and 
his explanation and description of the categories was more 
explicit. Burgess offered the best means for exploring 
the research questions that ask what model of religious 
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education is adopted and applied by religious education 
administrators. His models provided a base for developing 
the theoretical statements for the survey instrument that 
were theologically and educationally sound, and under¬ 
standable by the survey population. Burgess’ work was 
easiest to apply to the work of this study. 
CHAPTER III 
METHODOLOGY 
This investigation, as a typology of educational 
research, is a descriptive study. The purpose of the 
descriptive study is to discover "what is" (Borg and Gall, 
1983, p.354) by ascertaining and describing the charac¬ 
teristics of a selected population or area of interest 
(Merriam and Simpson, 1984). Principles and procedures 
for survey research design and methodology followed in 
this investigation are cited in the works of Don Orlich 
(1978) and Borg and Gall (1983). The survey research 
design for this study included the selection of a sample 
population from the directories of professional and para- 
professional religious educators, the development of a 
survey instrument, procedures for communication with res¬ 
pondents and procedures for data collection and analysis. 
Sample Selection 
The sample population was composed of both profes¬ 
sional and paraprofessional religious educators within the 
Evangelical Lutheran Church in America (ELCA). The ELCA 
is a merged Lutheran body of the American Lutheran Church 
(ALC), the Lutheran Church of America (LCA) and the Asso¬ 
ciation of Evangelical Lutheran Churches (AELC). The 
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merged church, the ELCA, began January 1, 1988. The sam¬ 
ple population was drawn from two sources: professional 
educators listed in the 1988 ELCA Yearbook, as commis¬ 
sioned church staff and the paraprofessionals listed in 
the Parish Education Associate Directory of 1987. The 
sample population is representative of nine regions of the 
ELCA. The national ELCA is divided into nine geographical 
regions. Figure 1 (see page 61) shows the regions and 
synods of the ELCA. The population is made up of both 
male and female educators, predominantly white and middle 
class with a college education, and all members of the 
ELCA. 
All two hundred persons registered with the ELCA as 
professional commissioned church staff associates com¬ 
prised half the sample population. A random sample of two 
hundred persons from a pool of eight hundred were randomly 
selected using a random selection table, to represent the 
ELCA national roster of paraprofessional church staff. 
The paraprofessionals comprised the second half of the 
sample population. The total sample group consisted of 
four hundred persons. The sample group can be subdivided 
to provide representative participants in each category of 
research interest. The sample population is representa¬ 
tive of geographic regions, sex, parish size, education, 
preparation and experience. Table 2 (see page 62) shows 
the representation of the sample population. 
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Figure 1 ELCA Regions and Synods 
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TABLE 2 
Representation of Sample Population 
Region 
Prof. 
M F 
ParaPr 
M F 
Total 
M F 
Grand 
Total 
I 10 15 1 21 1 1 36 47 
II 4 28 5 52 9 80 89 
III 1 7 44 4 42 21 86 107 
IV 4 14 2 1 1 6 25 31 
V 1 1 25 5 29 16 54 70 
VI 1 1 1 2 15 3 26 29 
VII 1 0 0 3 1 3 4 
VIII 5 8 0 5 5 1 3 18 
IX 1 2 0 2 1 4 5 
73 327 400 
Prof. = Professional Religious Education Administrator 
Parapr. = Paraprofessional Religious Education 
Administrator 
M = Male 
F = Female 
Research Instrument 
A survey instrument was designed to assess the theo¬ 
retical orientation of religious educators (See Appendix 
A). The following objectives were addressed by the 
survey: 
1. To identify the perceived conceptual orienta¬ 
tion, attitudes, and practice of sample popu¬ 
lation regarding religious education. 
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2. To identify sample population’s perceptions of 
their preference among four foundational models 
for religious education: traditional, social 
cultural, contemporary and social science. 
3. To identify the preparation and characteristics 
of the work of the sample population. 
4. To determine age, sex, national origin, 
educational level and current employment status 
of each respondent. 
The instrument was organized in four parts. Part I 
posed twelve specific demographic questions and a four 
item self-performance rating. Part II contained a seven 
item inquiry about preparation for religious education 
work and a listing of requisite skills and practices 
employed in administering religious education in the 
parish. Parts III and IV structured theoretical orienta¬ 
tion and attitude statements. Each item in the survey was 
related to one of the objectives to assure item appro¬ 
priateness, and is reported in Figure 2 (see page 64). 
This relationship was achieved through use of terminology 
relating items to objectives, and where possible, 
utilizing appropriate items and/or statements from the 
1iterature. 
The individual questions or statements in the instru¬ 
ment were pre-tested to the level of face validity to 
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Objective 1: To identify the perceived conceptual orien¬ 
tation, attitudes, and practice of sample 
population regarding religious education. 
Related Survey Items: 
Part II.B. A five point scale to determine 
importance of statements about personal 
goals of administrator and mission goals of 
their congregation. 
Part II.C. A four point ranking scale for 
self assessment of importance of skills, 
and a four point ranking scale for self 
assessment of skill level possessed. 
Objective 2: To identify sample population’s perceptions 
of their preference among four foundational 
models for religious education: tradi¬ 
tional, social cultural, contemporary and 
social science. 
Related Survey Items: 
Objective 3: 
Part III.A.B.C. A five point rating of 
feelings about three sets of theoretical 
statements: chief concern of religious 
education, goal of religious education, and 
view of the Bible. 
Part IV.A,B,C,D,E,F. A five point rating 
of feelings about general theoretical 
statements. 
To identify the preparation and charac¬ 
teristics of the work of the sample popula¬ 
tion. 
Objective 4: 
Related Survey Items: 
Part I.M. Four possible statements 
describing administrator’s perception of 
their stage of development in their current 
position. 
Part II.A. Identify which of six possi¬ 
bilities were valuable in preparation for 
work in religious education. Item seven a 
completion. 
To determine age, sex, national origin, 
educational level and current employment 
status of each respondent. 
Related Survey Items: 
Part I.A,B,C,D,E,F,G,H.I,J,K,L. Background 
information: gender, age, region, title, 
length of employment, ethnicity, status 
(salaried, full-time), commissioned, 
salary, hours worked per week, church size, 
number of pastors. 
Figure 2: Objectives of Study and Related Survey Items 
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determine clarity of language and understanding, and 
appropriateness of each item. The instrument was pre¬ 
tested with a group of fourteen religious education 
administrators attending a conference on religious 
education. Eight Americans, and one educator each from 
Finland, Germany, Switzerland, Argentina, Africa, and 
Chile completed the survey, and evaluated the survey in 
one-to-one discussion. Three theologians also completed 
and evaluated the survey. Their comments helped clarify 
the language, particularly the theological language of the 
statements. 
Procedures 
A cover letter (see Appendix B) was written as a 
communication for respondents explaining the study and the 
importance of completing the survey, how the data was to 
be used, directions for completing the survey, the 
be used, directions for completing the survey, the 
deadline for returning the survey, and the assurance that 
the data would be handled confidentially. The cover 
letter also indicated the study had the endorsement of the 
Division of Congregational Life of the ELCA. A map of 
ELCA regions and synods was photocopied for each respon¬ 
dent (see Figure 1) so that they might identify their 
region for the survey. 
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A stamped post card was prepared for the sample popu¬ 
lation to insure anonymity. The post card had instruc¬ 
tions to return the post card separately from the mailing 
of the completed survey. The post card (see Appendix C) 
included a statement to be checked that the survey had 
been completed and mailed. The sample population was 
asked to complete the address part of the post card. 
Those surveyed were informed that the study results would 
be forwarded to them when the research study was 
completed. The post cards were used as part of the 
follow-up procedure. The first mailing to the sample 
population included the cover letter, ELCA regional map, 
return post card, survey instrument, and a stamped self 
addressed return envelope. 
Follow-Uo Procedures 
Follow-up procedures to increase response rates were 
followed. Correct addresses were tracked for those mailed 
survey packets returned because of incorrect mailing 
addresses listed on the two professional and paraprofes- 
sional directories. Returned post cards were checked off 
against the directory lists of sample respondents. 
Approximately four weeks from receipt of the survey, those 
for whom a post card was not received were sent the 
follow-up letter in Appendix D. Respondents were 
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instructed to call a telephone number to request another 
copy of the instrument if needed. Follow-up letters were 
mailed to 45 per cent of the sample population. 
Data Analysis 
Variables for statistical treatment included subscale 
content such as demographic information: sex, age, 
region, position title, length of work, ethnic background, 
salary, status (volunteer or salaried, part time or full 
time), size of parish, commissioning status, hours worked 
per week, and years of schooling. A second subscale of 
items for determining preparation for the work of adminis¬ 
trators was included. Subscales were designed for 
identifying personal and parish mission goals, and for 
identifying respondent perception of skills that are 
important to the administration of religious education, 
and skill level possessed for each skill listed. The 
final subscale was designed to assess attitudes regarding 
theoretical orientation and models: respondents were 
asked to relate to chief concerns and goals of religious 
education, view of the Bible, and agreement with parti¬ 
cular theoretical statements. 
Data was tabulated and statistically analyzed using 
the Statistical Package for the Social Sciences (SPSS-X) 
( 1975 ) . 
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The first research question sought to determine the 
prevailing theoretical framework adopted and applied by 
religious education administrators, i.e., traditional, 
social cultural, contemporary and social science models. 
This question was examined statistically by the 
Frequencies procedure, which supplies one-way frequency 
distributions for discrete variables. The integer mode 
was used, with all response categories coded numerically. 
The frequency distribution provided information of the 
most frequently occurring response (mode). Frequency 
distributions of nominal variables were converted to 
percentages to indicate the number of respondents marking 
an item in relationship to the total number of 
respondents. 
The ANOVA procedure performed the analysis of 
variance on data from factorial designs. Factorial 
designs contain two or more variables manipulated between 
subjects. The ANOVA procedure calculates the f-ratio for 
significance. The f-ratio is computed for each of the 
main interactions with significance determined at the .05 
1evel. 
The second research question was to determine if 
there are differences between professional and para- 
professional religious education administrators in 
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preparation for their work, their theoretical orienta¬ 
tion, and their perception of their skill level and work. 
This question was examined statistically using the 
Frequencies distribution to determine the percentage of 
cases in different response categories. The Crosstabs 
procedure was applied to examine statistical relationships 
among discrete variables. A crosstabulation table is 
provided by the procedure. The Chi-square test determines 
the degree of association between the variables. The 
degree of significance selected was .05 or lower. All 
variables were coded numerically, thus the integer mode 
was used. 
Theoretical statements of Part III of the survey 
contained three sets of statement ranking: the chief 
concern of religious education, coded as orientation 
ranking; the goal of religious education, coded as goal 
ranking; and view of the nature of the Bible, coded as 
Bible ranking. The ranking statements were treated 
statistically by the Freauencies procedure, providing the 
mode; Crosstabs and Chi-square. providing a display of 
tables of similarities and differences between variables 
significant to the .05 level. 
Characterlstics such as gender, age group, region, 
ethnicity, status, commissioned and noncommissioned 
identity, and education were treated with the Frequencies, 
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which provided frequency tables displaying column and rov 
percentages and percentages of the total table. 
A no response to specific items was recorded numeri¬ 
cally as 0, and was skipped over in the counting. Non- 
quantifiable data, open-ended questions, were coded by 
categorization schemes and content-analyzed. For example, 
regions were designated by the respondent writing in their 
region number of I through IX. Region categorization was 
simply to record the number written with nine possible 
responses, since there are only nine regions. 
CHAPTER IV 
RESULTS AND DISCUSSION 
The study resulted in a compilation of an extensive 
amount of data to examine the research questions central 
to the investigation. 1) What is the prevailing 
theoretical framework adopted and applied by religious 
education administrators, i.e. traditional, social 
cultural, contemporary and social science models? and 2) 
Are there differences between professional and 
paraprofessional religious education administrators in 
preparation for their work, their theoretical orientation, 
and their perception of their skill level and work? Data 
were coded, tallied, analyzed statistically, examined at 
various levels, and communicated through narrative and 
display explanations. 
Chapter four is structured presenting first a report 
of the response and completion rate for the study. 
Results of the statistical data examining the research 
questions are reported, followed by data on the respon¬ 
dents’ ranking of statements reflecting the four 
theoretical positions. Respondents ranked the order of 
importance for the four theoretical model statements in 
three sections of the survey: (1) the chief concern of 
religious education, (2) the goal of religious education 
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and (3) their view of the nature of the Bible. Findings 
of interest are discussed. The chapter concludes with a 
comprehensive religious education administrator profile of 
the sample population resulting from reported frequency 
data. 
Response and Completion Rates 
Four hundred religious education admimstrators were 
selected as the sample population for this study. Two 
hundred members of the sample population were professional 
(commissioned) religious education administrators and two 
hundred were paraprofessional (noncommissioned) religious 
education administrators. Of the four hundred mailed 
surveys, twenty were returned undeliverable, thus actual 
sample population size was 380. Of the 380 surveys, 261 
were returned for an overall response rate of 69 percent. 
Usable surveys were returned by 258 respondents for an 
effective response rate of 68 percent. Results show that 
one third of the sample population responding to the 
survey were professional religious education adminis¬ 
trators, and two thirds were paraprofessional . 
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Statistical Analysis 
Results of research question one: What is the pre¬ 
vailing theoretical framework (i.e traditional, social 
cultural, contemporary, and social science) adopted and 
applied by religious education administrators? 
The first research question was statistically 
analyzed by the frequency procedure to determine the most 
frequently occurring responses among the four categories 
of religious education models. The Chi-square procedure 
was used to examine the results of the categorical 
frequency data, checking the chance factor of expected and 
observed frequency. The ANOVA procedure to determine 
analysis of variance between dependent and independent 
variables was applied. The f-ratio was computed for each 
main interaction with a statistical confidence level of 
.05 or lower level. Data were responses to theoretical 
orientation statements on the survey. Respondents were 
asked to identify their agreement or disagreement on a 
five point scale with statements about 1) the chief 
concerns of religious education, 2) the goals of religious 
education, 3) the nature of the Bible, and 4) the four 
selected models (traditional, social cultural, contem¬ 
porary and social science). 
Distribution of responses to statements designed to 
categorize the four theoretical models appear in Table 3. 
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TABLE 3 
Distribution of Responses to Statements Designed 
to Categorize Theoretical Models 
T raditional 
0-2. The chief concern of reli¬ 
gious education is the communi¬ 
cation of the gospel as a 
message of salvation. 
Freq. Percent 
Agree: 247 97% 
Neutral: 6 2% 
Disagree: 2 1% 
G-2. The goal of religious 
education is the facilitation 
of a direct, experiential, 
present, and continuing per¬ 
sonal encounter between indivi¬ 
dual and God through the 
communication of a divine 
message. 
Social Cultural 
0-4. The chief concern of reli¬ 
gious education is the indivi¬ 
dual’s personal participation 
in social and cultural inter¬ 
action. 
Freq. Percent 
Agree: 142 56% 
Neutral: 67 27% 
Disagree: 43 17% 
G-3. The goal of religious 
education is creation of social 
consciousness and development 
of social living skills which 
helps individuals participate 
directly in the social process. 
Freq. Percent 
Agree: 203 82% 
Neutral: 29 12% 
Disagree: 15 6% 
B-2. The 
source of 
Bible is the 
infal1ible 
only 
authority. 
Freq. Percent 
Agree: 157 63% 
Neutral: 63 25% 
Disagree: 29 12% 
B-4. The Bible is a collection 
of records concerning human 
experiences. 
(Continued next page) 
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TABLE 3 (Continued) 
T raditional Social Cultural 
Freq. Percent Freq. Percent 
Agree: 114 46% Agree: 167 68% 
Neutral: 44 18% Neutral: 32 13% 
Disagree: 89 36% Disagree: 46 19% 
S 4. It is not necessary to S-1. Religious education is an 
study human nature to know the educational activity rather 
developmental stages through than a theological activity, 
which individuals pass. 
Freq. Percent Freq. Percent 
Agree: 12 5% 47 19% 
Neutral: 19 8% 26 11% 
Disagree: 219 87% 172 70% 
S-2. Religious education 
should be based on the best 
scientific knowledge available 
in regard to the nature of 
humankind and the conditions 
for human growth. 
Freq. Percent 
Agree: 120 49% 
Neutral: 39 16% 
Disagree: 86 35% 
(Continued next page) 
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TABLE 3 (Continued 
Contemporary 
0-3. The chief concern of reli¬ 
gious education is establishing 
individuals in a right relation¬ 
ship with God within the fellow¬ 
ship of the church. 
Freq. Percent 
Agree: 218 85% 
Neutral: 27 11% 
Disagree: 10 4% 
G-1. The goal of religious edu¬ 
cation is the personal growth, 
intellectual growth, Biblical 
understanding, training for 
effective participation in the 
life of the church. 
Freq. Percent 
Agree: 245 98% 
Neutral: 2 1% 
Disagree: 11 1% 
B-1. The Bible is the basic 
source of theology whose 
principles provide potential 
solutions to many human 
problems. 
Social Science 
0-1. The chief concern of reli¬ 
gious education is modifying 
the individual’s religious 
behavior with subsequent effect 
on religious life. 
Freq. Percent 
Agree: 128 51% 
Neutral: 64 25% 
Disagree: 60 24% 
G-4. The goal of religious edu¬ 
cation is the facilitation of 
the learning of selected life¬ 
style, affective and cognitive 
religious behaviors. 
Freq. Percent 
Agree: 129 52% 
Neutral: 70 29% 
Disagree: 47 19% 
B-5. The Bible is used as a 
source for God’s thoughts and 
feelings about humankind. 
(Continued next page) 
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TABLE 3 (Continued) 
Contemporary Social Science 
Freq. Percent Freq. Percent 
Agree: 232 93% Agree: 196 79% 
Neutral: 7 3% Neutral: 24 10% 
Disagree: 11 4% Disagree: 27 11% 
B-3. The Bible is 
revelation, but is 
sarily revelatory 
itself. 
a record of 
not neces- 
in and of 
S-3. Religious behaviors are 
learned much the same way as 
are all other human behaviors. 
Freq. Percent Freq. Percent 
Agree: 83 34% Agree: 173 70% 
Neutral: 50 20% Neutral: 36 15% 
Disagree: 111 46% Disagree: 37 15% 
S-6. Secular education, reli¬ 
gious education, and theoretical 
viewpoints are included in the 
approach to religious education. 
S-5. Religious instructional 
aims are determined for the 
teaching situation by the 
teacher in collaboration with 
the parents, students and per 
sons representing the larger 
church community. 
Freq. Percent 
Agree: 212 85% 
Neutral: 23 9% 
Disagree: 14 6% 
Freq. Percent 
Agree: 186 75% 
Neutral: 23 9% 
Disagree: 39 16% 
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In the table, the first two points of the five point 
scale, strongly agree and agree, are reported as agree 
responses. The last two points of the scale, disagree and 
strongly disagree, are reported as disagree responses. 
All frequencies are presented in Appendix E, pp. 145-162. 
Traditional Model Results 
The following traditional statements appeared in the 
survey in three sections: the traditional response to the 
chief concern of religious education statement was coded 
as 0-2; goal of religious education was coded as G-2; 
perceived view of the Bible was coded as B-2; and the 
general theoretical statement of the traditional position 
was coded as S-4. Descriptions of these statements follow 
with their response results illustrated. Agreement fre¬ 
quency reported combined strongly agree and agree from the 
five point scale. Both disagree and strongly disagree 
were combined for responses for disagreement. Neutral 
responses were also reported (Table 3). ANOVA results 
were examined, exploring the relationship of the state¬ 
ment, the dependent variable, with the influencing 
independent variable. Frequency and ANOVA results appear 
in Appendix E and F, respectively. 
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CH_2: The chief concern of religious education is 
the communication of the gospel as a message of 
salvation." 
The response to this statement was: 
Frequency — 247, Agree Percent - 97% 
6, Neutral Percent - 2% 
2, Disagree Percent - "\% 
ANQVA Results: Statement 0-2 was affected by commis¬ 
sioning and schooling variables. (See Appendix F, 
p. 164.) 
1. Professional religious educators (commissioned) 
reported a higher agreement level with the statement than 
did paraprofessional (noncommissioned) religious 
educators. 
Mean = 1.30; Professional = 1.21; Paraprofessionals 
1.35; Significance of F = .038; DF = 1. 
2. Agreement with this statement decreased with 
increased level of schooling. For example, the mean res¬ 
ponse for this statement for the total population was 
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1.30. The schooling variable affected the response of 
statement 0-2 as follows: 
High 
Sch. 
1-2 yrs. 
Col 1ege 
2-3 yrs. 
College 
4 years 
Col 1ege 
Masters 
Degree 
Doctorate 
Degree 
1.20 1.15 1 .33 1.28 1.43 2.00 
Mean 
- 1.30; Significance = 
.032; DF = 5 
Discussion: Respondents in all categories agreed 
with the statement. The fact that 97 percent of the 
population agreed is not surprising, since the statement, 
although a traditional model statement, is generally 
interpreted by denominations as a basic tenet of faith. 
Lutheran interpretation of this faith tenet, however, 
considers the gospel message of salvation as a message 
emphasizing God’s forgiveness and grace, for humankind is 
sinful by nature. The more traditionalist interpretation 
of the gospel message of salvation is a conversion 
theology with emphasis on law and gospel, and doctrinal 
conforming. 
The fact that schooling has an effect on this state¬ 
ment is expected. The higher the level of schooling, the 
lower the strength of agreement. 
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G_2: The goal of religious education is the facili¬ 
tation of a direct, experiential, present, and continuing 
personal encounter between the individual and God through 
the communication of a divine message." (See Appendix F, 
p. 167. ) 
Frequency — 203, Agree Percent - 82% 
29, Neutral Percent - 12% 
15, Disagree Percent - 6% 
ANOVA Results: Statement G-2 was affected by 
respondents’ perceived performance level and age: 
1. Perceived skill performance level influenced the G-2 
statement, with those indicating lower skill levels (entry 
and requisite skills), in less agreement with the state¬ 
ment. Those reporting higher performance levels 
(enhancing requisite skills and mastery), were in stronger 
agreement with the statement. 
Entry 
Requisite 
Skills 
Enhancing 
Skills Mastery 
2.45 2.08 1 .77 1 .79 
Mean 1.85; DF = 3; Significance = .043 
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2. Ages 36 55 reported significantly lower agreement 
than the total population. All other age groups were 
higher in agreement. 
Ages: 26-35 
1 .69 
Mean = 1.83; DF 
36-45 46-55 
2.01 1.91 
5; Significance 
46-65 66-75 
1.76 1.24 
.005 
Piscussion: One of the goals of religious education 
in the Lutheran church is to assist persons in developing 
a personal relationship with God. However, how this is 
envisioned, theologically and scripturally supported, and 
carried out may differ depending on the understanding from 
a contemporary Lutheran perspective at one extreme to a 
fundamental perspective at the other extreme. 
It is an interesting observation that those who per¬ 
ceived their skills to be at the entry level are less in 
agreement with the statement than those who perceived 
their skills to be at the mastery level. Any attempt to 
justify or explain this phenomenon would be pure conjec¬ 
ture. Perhaps wording had an affect. The expression 
"divine message" may have been interpreted differently by 
some. The assumption that there would be an age differ¬ 
ence in response has been supported by the data. In this 
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case, the older and younger respondents were in agreennnt, 
while the middle aged respondents were in lesser agree¬ 
ment. The expectation, however, is that older respondents 
would tend to be more conservative in their responses or 
more in agreement than other ages to the traditional 
approach. 
Br2: "The Bible is the only source of infallible 
authority." 
Frequency — 114, Agree Percent - 46% 
44, Neutral Percent - 18% 
89, Disagree Percent - 36% 
ANOVA Results: Statement B-2 was affected by age and 
schooling. (See Appendix F, p.171.) 
1. Age was also an influence with the B-2 statement. 
Older respondents, aged 56-75, agreed with the statement, 
while younger respondents, aged 26-55, tended to be 
neutral. 
Age: to 35 36-45 46-55 56-65 66-7 5 
2.98 2.84 2.89 2.40 1 .81 
Mean = 2.74; DF = 5; Significance = .007 
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Levels of agreement with statement B-2 resulted in a 
pattern showing decreased agreement with increased years 
of schooling. The group as a whole tended to be neutral, 
but those with little or no post-secondary education were 
more inclined to agree weakly, while those with advanced 
degrees tended to disagree. 
High 1-2 yrs. 2-3 yrs. 4 years Masters Doctorate 
Sch. college college college college college 
2.36 2.26 2.93 2.70 3.34 3.50 
Mean - 2.76; DF = 5; Significance = .001 
Pi scussion: This statement received both a strong 
agreement and a strong disagreement response. What is 
indicated is the distribution representation of the 
continual discussion of the inerrancy of the Bible that 
the Lutheran church has been engaged in through its 
history. This traditional theological statement provides 
one of the tensions in the church. The statement repre¬ 
sents a theological stance for the more pious, tradi¬ 
tionalist, and a point for theological discussion for the 
more liberal Lutheran. 
85 
Again, age is a factor. The oldest respondents were 
in agreement with the traditional statement, while the 
younger age groups were neutral. with respect to 
schooling, persons with graduate degrees tended toward 
disagreement with the statement. 
S^4: It is not necessary to study human nature to 
know the developmental stages through which individuals 
pass." 
Frequency — 12, Agree Percent - 5% 
8, Neutral Percent - 8% 
219, Disagree Percent - 87% 
ANQVA Results: This statement was influenced by 
"those who found the completion of college courses in 
education important to their preparation." Those who 
reported college courses in education important disagreed 
with the S-4 statement more than those who did report 
education courses as important. 
Education Courses No Education Courses 
4.24 3.99 
Mean = 4.16; DF = 1; Significance = .018 
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Pi scuss~i on : The results clearly represent a 
disagreement with the statement. Respondents find the 
study of human nature and developmental stages important. 
Disagreement with the statement was expected. An 
understanding of human nature and the stages of 
development are prerequisite skills for religious 
education administrators as discussed in Chapter two. 
Knowledge of human nature and developmental stages are 
important in helping another accept and commit to an 
abstraction as is the concept of faith. Religious 
education based on cognitive objectives alone will not be 
effective in bringing about and supporting a faith 
commitment. The cognitive domain, when related to the 
affective domain and true life experiences, is reported by 
religious educators as the most effective in transmitting 
faith. Trained educators should be familiar with the 
relationship between the cognitive and affective 
objectives of religious education. The significant 
relationship between college course completion in 
education and the statement is expected. 
Social Cultural Results 
The social cultural statement for the chief concern 
of religious education was coded 0-4. The statement for 
the goal of religious education was coded as G-3. The 
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nature of the Bible statement was coded as B-4, and 
general statements were coded as S-1 and S-2. A descrip¬ 
tion of the statements and related data follow. 
0^4: The chief concern of religious education is 
the individual’s personal participation in social and 
cultural interaction." 
Frequency — 142, Agree Percent - 56% 
67, Neutral Percent - 27% 
43, Disagree Percent - 17% 
ANOVA Results: Statement 0-4 was influenced by 
commissioning, status, and preparation 1 (completion of 
a college degree program in Christian Education. (See 
Appendix F, p.166. ) 
1. Professional adrrn nistrators were in somewhat stronger 
agreement than paraprofessional administrators. 
Professional Paraprofessional 
2.33 2.63 
Mean = 2.53; DF = 1; Significance = .012 
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2. Variation in response by status, with volunteer part 
time responding more toward neutral, while the other 
status positions were in agreement. When considering part 
time and full time status, full time respondents were more 
in agreement with the statement. 
Salaried Salaried Volunteer Volunteer 
Part Time Full Time Part Time Full Time 
2.52 2.41 2.79 2.27 
Mean = 2.54; DF = 3; Significance = .033 
3. College degree recipients with a major in Christian 
Education responded more in agreement than those without a 
major. 
Christian Ed. Major Without Christian Ed. Major 
2.29 2.64 
Mean = 2.56; DF = 1; Significance = .034 
Discussion: Peace issues, justice issues, caring for 
the resources of the earth such as people, land, water, 
and inclusivity are all areas of emphasis in the Lutheran 
89 
church. If respondents had read this emphasis into the 
statement, then the level of agreement would have been 
expected to be higher. it appears that professional 
religious educators who are salaried or a full time 
volunteer understand the theological implications of the 
emphasis on social and cultural decision making based on 
one s theological stance. An interesting question to be 
dealt with through further investigation is how this 
commitment to a particular theological/theoretical stance 
is understood, and how the stance carries through in 
practice at the parish level. 
G-3: “The goal of religious education is the 
creation of social consciousness and development of social 
living skills which help individuals participate directly 
in the social process." (See Appendix F, p.168.) 
Frequency -- 157, Agree Percent - 63% 
63, Neutral Percent - 25% 
29, Disagree Percent - 12% 
ANOVA Results: The variable of sex (gender) was 
significant with the response of men more likely to agree, 
and women less likely to agree. 
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Women 
2.47 
Mean = 22.41; DF = 1; Significance = .015 
Men 
2.09 
Discussion: A difference between men and women is 
not surprising, but the fact that men are responding in 
greater agreement with social cultural statements than 
women is surprising when compared to national polls. 
B-4: The Bible is a collection of records concerning 
human experiences. 
Frequency — 167, Agree Percent - 68% 
32, Neutral Percent - 13% 
46, Disagree Percent - 19% 
ANOVA Results: Statement B-4 was influenced by 
salary and by "Personal reading of religious education 
material." (See Appendix F, p.173 -) 
A wide range of difference is observed between the 
less than $1,000 range and the more than $30,000 range. 
Respondents in the $30,000 and more salary range disagreed 
with the statement, while those in the remaining salary 
ranges agreed with the statement. 
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Less than 
$1,000 
1,001- 
5,000 
5,001- 
10,000 
10,001- 
1 5,000 
15,001- 
20,000 
1.60 2.33 2.43 2.58 2.47 
$20,001- 
25,000 
25,001- 
30,000 
30,001- 
35,000 
more than 
35,000 
2.16 2.30 3.67 3.75 
Mean = 2.43; DF = 8; Significance = .002 
Respondents who reported personal reading of religious 
education material as important agreed with the statement. 
Those not finding personal reading important strongly 
disagreed with statement B-4. 
Reading Important Reading Not Important 
2.45 5.00 
Mean = 2.46; DF = 1; Significance = .007 
Piscussion: Generally, this statement is not in 
contradiction with Lutheran tradition. The significant 
difference in salary ranges may indicate a difference in 
attitude by those who are paid professional salaries in 
of the Bible as related to their regard to the nature 
92 
work. It may be assumed that those who are paid a 
professional salary confront their role with a greater 
degree of accountability. Accountability is expected 
of the paid professional and may not be expected of the 
volunteer. 
.Sz_L- Religious education is an educational activity 
rather than a theological activity." 
Frequency — 47, Agree Percent - 19% 
26, Neutral Percent - 11% 
172, Disagree Percent - 70% 
ANOVA Results: Schooling was a variable of 
influence. Participants completing 2-3 years of college 
through a masters degree were in greater disagreement with 
the statement than respondents with a high school diploma, 
1-2 years college and the doctorate degree. (See Appendix 
F, p.174.) 
High 
Sch. 
1-2 yrs. 
col 1ege 
2-3 yrs. 
col lege 
4 years 
col 1ege 
Masters 
Degree 
Doctorate 
Degree 
3.08 3.53 3.73 3.68 4.0 2.75 
Mean = 3.65; DF = 5; Significance = .003 
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Piscussion: This is an interesting finding. Litera¬ 
ture reports the need for religious education to be 
considered both an educational and a theological activity. 
The assumption is that respondents would have been in 
greater agreement with the statement. A similar statement 
for this concept, statement 6: "Secular education, 
religious education, and theoretical viewpoints are 
included in the approach to religious education" received 
85 percent agreement. A conflicting response was 
indicated for this theological/educational relationship in 
religious education, indicating confusion in under¬ 
standing. A conclusion from this finding is that 
religious education administrators have not considered the 
relationship of education and theology. Responses to 
traditional statements indicate strong support for 
theological conceptualization, but practices in trans¬ 
mitting religious education are entirely educational. 
S-2: "Religious education should be based on the 
best scientific knowledge available in regard to the 
nature of humankind and the conditions for human growth.' 
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Frequency — 120, Agree Percent - 49% 
39, Neutral Percent - 16% 
86, Disagree Percent - 35% 
ANOVA Results: S-2 was affected by schooling, the 
Parish Education Associate (PEA) program as preparation 
and performance. (See Appendix F, p.175.) 
1. Those respondents with four years of college or more 
agreed stronger, while high school graduates through 2-3 
years of college were more neutral in response. 
High 1-2 yrs. 2-3 yrs. 4 years Masters Doctorate 
Sch. College College College Degree Degree 
3.44 3.06 3.20 2.78 2.43 2.50 
Mean = 2.84; DF = 5; Significance = .009 
2. Respondents who did not find participation in the 
Parish Education Associate (PEA) program important in 
their preparation agreed with S-2 while those wno did fina 
the PEA program important were more toward neutral. 
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PEA Important PEA Not Important 
2 *90 2.49 
Mean = 2.81; DF = 1; Significance = .041 
3. Participants who perceived their performance to be at 
the highest two levels, enhancing skills and mastery, 
agreed with the statement, while the lower skill levels 
disagreed more with the statement. 
Entry Requisite Skills Enhancing Skills Mastery 
3.91 3.40 2.65 2.68 
Mean = 2.81; DF = 3; Significance = .000 
Piscussion: Statement S-2 did not receive a decisive 
level of agreement. There was a tendency toward support 
of social cultural assumptions in religious education. 
The interest in social cultural issues of the adminis¬ 
trators should not lead to the assumption that the 
parishes they represent follow along the same lines. In 
Part II.B of the survey, administrators reported they are 
at a different level in their own personal goals than are 
the parishes they serve. Parishes tend to function at a 
more conservative level than reported goals of their 
religious education administrators. 
96 
Contemporary Results 
Contemporary statements were coded in the following 
manner: chief concern of religious education statement as 
0-3, the goal of religious education statement as G-1, the 
Bible statements as B-1 and B-3, and theoretical statement 
as S-6. A description of each of these statements and 
response to them follows: 
0-3: "The chief concern of religious education is 
establishing individuals in a right relationship with God 
within the fellowship of the church." 
Frequency -- 218, Agree Percent - 85% 
27, Neutral Percent - 11% 
10, Disagree Percent - 4% 
ANQVA Results: Statement 0-3 was influenced by 
participation in the PEA program and by status. (See 
Appendix F, p.165.) 
1. Those who reported the PEA program important to their 
preparation responded in greater agreement than those who 
did not find the PEA program important. 
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PEA Important PEA Not Important 
1-79 2.09 
Mean = 1.85; DF = 1; Significance = .024 
2. Volunteer administrators were more in agreement with 
0-3 than salaried administrators. 
Salaried Salaried Volunteer Volunteer 
Part Time Full Time Part Time Full Time 
1.97 1.95 1.60 1.55 
Mean = 1.84; DF = 3; Significance = .011 
Piscussion: A high level of agreement with this con¬ 
temporary statement reflects the importance of community 
to Lutheran religious education administrators. Community 
building and community life was experienced by partici¬ 
pants in the PEA program, perhaps enhancing their 
realization of its importance in drawing on the gifts of 
the members of the parish to increase ministry 
opportunities. Volunteer administrators, who are 
performing many of the same tasks as salaried 
administrators, can be observed to have a very high level 
of commitment to the life and activity of their community 
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This commitment, is exempl i r i ed through their volunteer 
contribution to the community life of the parish. 
G~ 1 : "The goal of religious education is personal 
growth, intellectual growth, biblical understanding, 
training for effective participation in the life of the 
church." 
Frequency -- 245, Agree Percent - 98% 
2, Neutral Percent - 1% 
11, Disagree Percent - 1% 
Piscussion: The ANOVA results did not reveal any 
significant influencing variables with this statement. 
The overwhelming level of agreement supports this goal 
statement as a revealed goal of religious education in the 
Lutheran Church. 
B-i; "The Bible is the basic source of theology 
whose principles provide potential solutions to many human 
problems." 
— 232, Agree Percent - 93% 
7, Neutral Percent - 3% 
11, Disagree Percent - 4% 
Frequency 
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ANOVA Results: Variables influencing statement B-1 
were salary and size of parish. (See Appendix F, p.170.) 
1. All salary ranges reported a high level of agreement 
with the exception of the $30,000 to $35,000 range, which 
was neutral in response. An interesting difference 
appears in responses below $1,000 that were in less agree¬ 
ment. An interesting difference is found between $30,000 
to $35,000 which is neutral, and above $35,000 responses 
are in strong agreement. 
Bel ow 
$1,000 
1,001- 
5,000 
5,001- 
10,000 
10,001- 
15,000 
15,001- 
20,000 
20,001- 
25,000 
2.40 1 .56 1 .60 1 .69 1 . 50 1 . 56 
$25,000- 30,000- above 
30,000 35,000 $35,000 
1.50 3.33 1.50 
Mean = 1.63; DF = 8; Significance = .003 
2. All categories of parish size were in agreement with 
the statement. The smallest size, parishes to 200, and 
parishes between 800 and 2,000 were less in agreement than 
the other size categories, but in agreement. 
100 
0-' 
200 
201- 
500 
501- 
800 
801- 
1 ,000 
1,001- 
2,000 
2,001- 
4,000 
4,001- 
6,000 
1 .95 1 .40 1 . 56 1 .87 1 . 65 1 .55 1 .00 
Mean = 1.59; DF = 6; Significance = .003 
Piscussion: Again, commitment to the human relevance 
of theology and the Bible is reflected by Lutheran 
religious education administrators. One conclusion from 
the strong agreement with this statement is that there may 
be two valid ways to study Bible and theology. One, to 
study the text to interpret meaning for contemporary life, 
and two, to begin with contemporary life issues and 
examine biblical text for examples of possibilities. The 
interesting responses in salary are not discernible and 
may be simply a "fluke'' in influence. The study, and 
Lutheran experience reveals little to provide explanation 
for the influence of parish size with this statement. 
B-3: "The Bible is a record of revelation, but is 
not necessarily revelatory in and of itself. 
— 83, Agree Percent - 34% 
50, Neutral Percent - 20% 
111, Disagree Percent - 46% 
F requency 
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ANQVA Results: The B-3 statement was affected by 
"completion of a college degree in Christian education." 
Respondents who found a Christian education major impor¬ 
tant in their preparation agreed slightly. Those not 
finding the degree important were neutral in their 
response. (See Appendix F, p.172.) 
Christian Ed. Background No Christian Ed. Background 
2.85 3.25 
Mean = 3.16; DF = 1; Significance = .046 
niscussion: Statement B-3 was accepted by only one- 
third of the respondents. One-fifth of the respondents 
were neutral, and 34 percent agreed with the statement. A 
degree in Christian Education is an automatic qualifier 
for professional status in the ELCA. Professional 
religious education administrators found the statement 
more agreeable than did paraprofessionals. There may be 
some variation in interpretation of the theological 
concept of revelation. This was the only statement 
respondents disagreed with in the contemporary model 
statements. 
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§_6: Secular education, religious education, and 
theoretical viewpoints are included in the approach to 
religious education." 
Frequency -- 212, Agree Percent - 85% 
23, Neutral Percent - 9% 
14, Disagree Percent - 6% 
D.i s c u s s i o n : No ANOVA results were significant for 
S-6. The assumption was that religious education 
administrators do recognize a relationship between 
administrative and teaching practices of secular 
education, religious education and theology, and use the 
knowledge of all three in their work in the parish. 
Social Science Results 
Coding for social science statements and results were 
as follows: chief concern of religious education state¬ 
ment, 0-1; goal of religious education statement, G-4; 
Bible statement, B-5; theoretical statements as S-3 and 
S-5 . 
0-1: "The chief concern of religious education is 
modifying the individual’s religious behavior with subse¬ 
quent effect on religious life." 
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Frequency — 128, Agree Percent - 51% 
64, Neutral Percent - 25% 
60, Disagree Percent - 24% 
Piscussion: Half of the respondents were in agree¬ 
ment, and half were almost equally divided between 
disagree and neutral. Results indicate a tendency toward 
commitment to the statement as a chief concern of 
religious education. There were no ANOVA affects for this 
statement, even with the variation in range of responses. 
G-4; "The goal of religious education is facilita¬ 
tion of the learning of selected lifestyle, affective and 
cognitive religious behaviors." 
Frequency — 129, Agree Percent - 52% 
70, Neutral Percent - 29% 
47, Disagree Percent - 19% 
ANOVA Results: Statement G-4 was affected by parish 
size and sex. (See Appendix F, p.169.) 
1. in general, parishes of 1,000 or less tended to res¬ 
pond with less agreement than parish size of more than 
1 ,000. 
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0- 
200 
201- 
500 
501- 
800 
801- 
1 ,000 
1,001- 
2,000 
2,001- 
4,000 
4,001- 
6,000 
2.76 2.89 2.18 2.87 2.55 2.62 2.33 
Mean = 2.61; DF = 6; Significance = .038 
2. Men were in greater agreement than women. 
Men Women 
2.23 2.68 
Mean = 2.61; DF = 1; Significance = .009 
Discussion: Men tend to be in greater agreement than 
women, when sex is a significant variable. An 
investigation of gender differences and differences in 
size of parishes as related to the work of religious 
education administrators and the practices of religious 
education would be a recommended followup to this study. 
B-5: "The Bible is used as a source for God’s 
thoughts and feelings about humankind." 
Frequency — 196, Agree Percent - 74% 
24, Neutral Percent - 10% 
27, Disagree Percent - 
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Piscussion: Respondents strongly supported this 
statement as expected. The use of the Bible as a source 
for God’s thoughts and feelings about humankind is 
revealed through the worship experience of the community. 
S-t3 : "Religious behaviors are learned much the same 
way as are all other human behavior." 
Frequency — 173, Agree Percent - 70% 
36, Neutral Percent - 15% 
37, Disagree Percent - 15% 
ANOVA Results: Sex influences statement S-3, with 
women in slightly greater agreement than men. (See 
Appendix F, p.176. ) 
Men Women 
2.63 2.29 
Mean = 2.34; DF = 1; Significance = .038 
Piscussion: This is an education development state¬ 
ment that gives credence to the importance of educational 
influence in the religious setting. The assumption is 
that religious education behaviors are learned. Children 
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and adults who have little or no experience in faith, 
learn the rudiments of faith by simply being present in 
worship and by being in the midst of the faithful to 
observe, listen and learn the symbols, words, prayers, 
music and peculiar behaviors of the faithful. What is 
surprising is that the emerging pattern of men in greater 
agreement than women is interrupted in response to this 
statement. One possible explanation is that women, for 
this statement, indicate a clearer understanding of educa¬ 
tional principles of learning as related to religious 
education. 
S-5: "Religious instructional aims are determined 
for the teaching situation by the teacher in collaboration 
with the parents, students, and persons representing the 
larger church community." 
Frequency — 186, Agree Percent - 75% 
23, Neutral Percent - 9% 
39, Disagree Percent - 16% 
anova Results: Statement S-5 was influenced by size 
of parish, schooling and "completion of college courses in 
(See Appendix F, p.177.) education." 
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1. The smallest parishes (0-200), and parishes of 1,000 
to 4,000 were in less agreement than parishes of other 
sizes. Parishes of 200 or less were neutral in their 
response, while parishes over 4,000 were in strong 
agreement. 
0- 
200 
201- 
500 
501- 
800 
801- 
1 ,000 
1,001- 
2,000 
2,001- 
4,000 
4,001- 
6,000 
2.90 2.00 1 .80 1.80 2.26 2.28 1.50 
Mean = 2.20; DF = 6; Significance = .005 
2. Participants with a four year college degree were the 
only schooling population to respond in slightly greater 
agreement. 
High 
Sch. 
1-2 yrs. 
Col 1ege 
2-3 yrs. 
Col lege 
4 years Master 
College Degree 
Doctorate 
Degree 
2.65 2.28 2.22 1.99 2.32 
2.25 
Mean = 2.19; DF = 5; Significance = .041 
3. Respondents indicating the importance of college 
courses in education agreed stronger than those not 
finding college courses not important. 
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College Courses College Courses 
Important Not Important 
2.°e 2.43 
Mean = 2.18; DF = 1; Significance = .009 
Piscussion: This statement is agreed with perhaps 
more in theory than in practice. To what degree the 
theory is carried out in the parish is questionable. 
Instructional aims for the teaching situation are actually 
determined solely by the curriculum selected as the single 
teaching tool. The curriculum gives the teacher the 
selected overall course objectives and the objectives for 
each session taught. The majority of parishes opt to use 
the curriculum objectives rather than invest the time to 
create their own objectives. This may be another point 
where the goal of the administrator differs from the 
position of the parish. It is desirable to have all these 
parties involved, but how often are they and what is the 
process for their involvement? These are all questions 
for future examination. 
The largest parishes strongly agreed with the state¬ 
ment. This may be an indication that they rely more on 
involvement of a diverse group of the parish to ensure 
greater participation in the instructional program. It is 
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interesting to note that those with a four yea" college 
degree, and those who have found their education courses 
important in their preparation are in greater agreement. 
Theoretical Orientation Preference 
The first research question asked what is the pre¬ 
vailing theoretical framework adopted and applied by 
religious education administrators, i.e. traditional, 
social cultural, contemporary and social science models. 
The procedure for determining model preference involved 
the application of the chi-square procedure to the 
frequency data to determine if the frequency responses 
were by chance. 
The theoretical model categories contained an unequal 
number of statements, thus categories were collapsed to a 
summary of four statements each. A chi-square value 
exceeding 7.82, which was the value at the .05 signifi¬ 
cance level, was used to reject the hypothesis that the 
agreement-disagreement levels reported for the statements 
were the result of chance. 
Results of the chi-square procedure provides the 
answer to the first research question of what is the 
prevailing theoretical framework or model religious 
education administrators prefer. Results indicate there 
is a preference of models. The contemporary orientation 
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was i.hosen more frequently, with social science orienta¬ 
tion second. The social cultural and traditional orienta¬ 
tions followed. The statistical procedure in Appendix G, 
p.179 supports this finding. 
Results of—research question two: Are there differ¬ 
ences between professional and paraprofessional religious 
education administrators in preparation for their work, 
their theoretical orientation, and the perception of their 
skill level and work? 
The crosstabulation procedure was used to analyze 
this question, with chi-square to determine significance 
at or below the .05 level. Only two significant relation¬ 
ships were found. See Appendix H. 
Significance was found for the relationship of 
commissioning (which determined professional and parapro- 
fessional status) and participation in the PEA program. 
Of all the respondents who said the PEA program was impor- 
tant to their preparation, 29 percent were professional 
and 71 percent were paraprofessional. Seventy percent of 
all the professional religious education administrators 
said the PEA program experience was important and 83 per¬ 
cent of all paraprofessionals reported the PEA program 
experience important in their preparation. 
PEA 
prep. 
Professional Paraprofessional 
Row Pet. 28.7 71.3 
YES Col Pet. 70.0 83.0 
Row Pet. 45.7 54.3 
NO Col Pet. 30.0 17.0 
DF = 1 ; Significance = .044 
Piscussion: Both professional and paraprofessional 
religious education administrators reported the importance 
of the Parish Education Associate (PEA) program to admin¬ 
istrator preparation. However, of all respondents 
reporting yes, the number of paraprofessionals was almost 
3 to 1 over the number of professionals. The PEA program 
was designed for the paraprofessional religious education 
administrator, so the assumption would be that more para- 
professi onal s would find the program important to 
preparation than professionals. Many professionals 
attended the program to enhance their professional 
knowledge. 
The second relationship was found between commis¬ 
sioning and the personal goal statement 5: the goal of 
religious education is "the critical reflection of daily 
life as related to the liturgical life and rituals of the 
church. ‘ In this relationship, professional religious 
education administrators clustered their responses between 
very important and essential for a total of 76 percent. 
The range of responses of paraprofessional administrators 
was slightly broader between important, very important and 
essential. 
Professional Paraprofessional% 
Not Important 0 4.5 
Somewhat Important 2.6 9.0 
Important 21 .8 26.3 
Very Important 39.7 35.9 
Essential 35.9 24.4 
DF = 4; Significance = .0456 
Discussion: Both the professional and paraprofes- 
sional found this goal important, but the percentage of 
professionals reporting the goal as very important and 
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essential (76%) was higher than the percentage of para- 
professionals (60%) reporting the goal as very important 
and essential. Relevance of this relationship may be that 
the training of the professional includes time reflecting 
on the nature of the liturgy in the church. 
Professional and Paraprofessional Differences 
In response to the second research question, no 
significant differences between professional and parapro- 
fessional religious education adrrn nistrators were 
supported statistically or through observation of the 
data. This finding has impact on the national church and 
its policies regarding professional religious education 
staff, and perhaps on its overall policies regarding pro¬ 
fessional staff. This finding also impacts the profes¬ 
sional preparation procedure. If a difference does not 
exist between the reporting of professional and parapro- 
fessional religious education administrators, then the 
conclusion is evident that the preparation of profes¬ 
sionals makes no more difference in their theoretical 
orientation, perception of their skill level, and applica¬ 
tion than the person who has not had the training, and is 
therefore of no specific value. Colleges and seminaries 
providing professional training must make a lengthy 
reality assessment of the appropriateness of their expec¬ 
tations, content, and methodology for the parish setting. 
Ranking of Theoretical Statements 
The orientation, goal and Bible theoretical state¬ 
ments were also ranked in order of importance by respon¬ 
dents. The ranking statements were treated statistically 
by the frequencies procedure, crosstabulation and chi- 
square to determine similarities and differences between 
variables significant to the .05 level. 
Ranking Order bv Theoretical Models 
Respondents reported the following ranking, in order 
of importance, for the chief concern of religious 
education, coded 0 rank: 
1st position - Contemporary Model 
2nd position - Social Science Model 
3rd position - Traditional Model 
4th position - Social Cultural Model 
Respondents reported the following ranking, in order 
of importance, for the goal of religious education, coded 
G rank: 
1st position - Contemporary Model 
2nd position - Traditional Model 
3rd position - Social Cultural Model 
4th position - Social Science Model 
Respondents reported the following ranking, in order 
of importance, for the view of the Bible, coded B rank: 
1st position - Contemporary Model 
2nd position - Social Science Model 
3rd position - Contemporary Model 
4th position - Social Cultural Model 
5th position - Traditional Model 
The ranking order is similar to the preferred 
religious education model selection. The contemporary 
model ranked first, and was the first preference model as 
reported for the first research question. The order 
varies in the following positions between the preferred 
model selection and the ranking order. The social science 
model appears as a strong second in the rank order, and 
the social science model is second in preference of 
mode 1s. 
Additional Findings 
Specific variables that were an influence in the 
study were sex, age, years of schooling, and the PEA 
program as preparation for the work of religious 
educators. Differences with certain patterns and 
tendencies emerged in the responses. Age differences were 
apparent with the tendency for older respondents to be 
more in agreement in their responses than younger respon¬ 
dents. Differences in responses were noted for number of 
years in school. Those respondents with college and 
graduate education tended to be less conservative in their 
responses than the respondents with a high school diploma 
or 1 to 2 years of college. The PEA program and college 
courses in education were significant preparation factors. 
These variables are prime considerations for in depth 
study to determine specific patterns and the impact of 
these differences on effectiveness of religious education 
practices. 
Preoaration 
Data identifies the kinds of preparation religious 
education administrators find important in their profes¬ 
sional development. Workshops and seminars sponsored by 
the national and synodical offices of the church received 
the highest rating. A major in education was considered 
second in importance, followed closely by participation in 
the Parish Education Associate program. Other important 
opportunities identified included continuing education, on 
the job training, and personal reading of religious educa¬ 
tional material. No difference in responses for prepara¬ 
tion was identified between professional and paraprofes- 
sional religious education administrators. 
Skills 
Skills perceived as important to the practice of 
religious education by 70 percent or more frequency rate 
were identified. In order of importance, these skills 
were: (1) communication, (2) recruitment, (3) people 
management, (4) organization, (5) teacher development, and 
(6) decision making. Knowledge of theology was reported 
of major importance by 57 percent. Vet one of the major 
differences between professional and paraprofessional 
religious educators was the study of theology. Again, 
because religious education was considered more of a 
theological activity rather than an educational activity, 
a higher level of importance relegated to theology was 
expected. No significant difference between professional 
and paraprofessional religious education administrators 
was observed. 
Skill Level Perception 
Possible skill level selections given were low, 
medium, high and a strength. Respondents reported a 
perceived skill mastery level of high most frequently, 
indicating confidence in their ability to perform in their 
work. No significant difference was noted in skill level 
perception between professional and paraprofessional 
administrators. 
Effectiveness in Meeting Theoretical Objectives 
The study does not indicate a development of func¬ 
tional theoretical objectives. It appears that objec¬ 
tives for guiding religious education practices have not 
been well formulated and operated upon by those who 
administer religious education. The study does point 
toward theological decision-making as a preference in 
decisions about religious education. The tendency toward 
theological decision-making is supported by the preference 
of respondents for the contemporary model. Decisions 
about religious education matters in the contemporary 
model are based on theological premises. Further studies 
are required to verify religious education administrators 
effectiveness in meeting theoretical objectives. The 
study did not measure the effectiveness of administrators 
at any level of their theoretical perceptions or work. 
Relationship between Practice and Theory 
The study indicates religious education administra¬ 
tors use parts of all the theoretical models presented. A 
strong indication is that ELCA Lutherans are represented 
by those with strong traditional model identification at 
one end of the continuum. And the continuum extends to 
those who have strong social cultural patterns with 
emphasis on peace and justice at the other end. Congrega¬ 
tions and staff personnel in ELCA parishes represent all 
the models, thus compounding the ability to identify 
specific practices. The study did not take into account 
the variable of "tradition" in the ministry work of the 
parish. The emerging bodies differed in the traditions 
each brought to the new church. Variations in models used 
by the three merging Lutheran bodies were also brought to 
the new church. Further follow-up longitudinal studies 
are required to discern what happens in theological 
theoretical patterns in the new ELCA church. 
Religious Education Administrator Respondent Profile 
Examination of data allows a projection of a profile 
of the respondent population. The religious education 
administrator in the ELCA is a white female layperson (not 
ordained) between the ages of 36 and 45. She resides in 
Region III, which places her at home in Minnesota or the 
Dakotas. These three states, along with Wisconsin and 
Iowa are often referred to as the "heart of Lutherandom." 
The religious education administrator’s title is Director 
of Christian Education, and she has been in this position 
for about three years. She has been active in the 
ministry of religious education between 11 and 15 years. 
The administrator is a full time salaried staff member 
earning between $15,000 and $20,000 annually. She works 
up to ten hours per week in a parish of between 1,000 and 
2,000 members. She is not commissioned, and works on a 
parish staff with one full time pastor and one part time 
pastor. The administrator is a graduate of a four year 
higher education institution. She perceives her 
performance level to be Performance B: which is a level 
of polishing and enhancing requisite skills. 
The administrator finds her college major in educa¬ 
tion, her experience as a Parish Education Associate 
Program participant, on the job training, personal study 
of religious education materials, continuing education 
opportunities, and workshops and seminars offered by the 
synod and national office significant in her preparation 
for the administrator role in the parish. 
The administrator finds that her responses on the 
survey for this study acknowledge that her personal goals 
are not the same as the mission goals of the parish. She 
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considers most statements more important than does her 
parish. Skills considered of major importance to the 
administrator in her work include theological knowledge, 
managing people, leadership skills, negotiation skills, 
teacher development, recruitment, organizational skills, 
problem solving skills, conflict resolution skills and 
communication skills. 
CHAPTER V 
IMPLICATIONS 
Summary of The Study 
The purpose of this study was to assess the 
theoretical orientation, skill level, preparation, and 
leadership tasks of the two types of religious education 
deliverers: the professional and paraprofessional 
religious education administrators. Four hundred profes¬ 
sional and paraprofessional religious education adminis¬ 
trators from rosters of the Evangelical Lutheran Church in 
America (ELCA) were solicited to participate in the study. 
Two research questions guided the study. The first 
research question asked: what is the prevailing theore¬ 
tical framework adopted and applied by religious education 
administrators, i.e. traditional, social cultural, contem¬ 
porary and social science? The second research question 
asked: are there differences between professional and 
paraprofessional religious education administrators in 
preparation for their work, their theoretical orientation, 
and their perception of their skill level and work? 
The study was designed to discover if there is one 
dominant religious education model used by religious 
education administrators, and if there is a dominant 
t.eoretical basis for decision making regarding religious 
education matters. 
A survey instrument was developed to measure the 
variables necessary for exploring the research questions. 
Data from the survey was examined on 101 variables. A 
variety of statistical techniques were applied to the 
variables to examine the data. Frequency procedures, 
analysis of variance called Anova procedure with the 
F-Test was applied, along with crosstabulation and the 
chi-square test. 
Results of the study revealed the contemporary model 
as the preferred religious education model. The social 
science model was second in preference, followed by the 
social cultural and traditional models. No significant 
differences in preparation for their work, theoretical 
orientation, skill level and work were found between the 
professional and paraprofessional religious education 
administrators. 
This study has been an initial one in the area of 
theoretical concerns in religious education. As such, it 
has begun to create a base of information and data from 
which to build subsequent research and action oriented 
investigations. Chapter five presents a discussion of 
major implications resulting from the study. 
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Theological /Educat.ir r.al Issupb 
The study reveals the high educational achievement 
level of persons administering religious education in the 
ELCA parishes. Responses indicate they possess a clearer 
understanding and application of educational theories in 
their work than religious education theological/theore¬ 
tical understanding and application; even though they find 
religious education more of a theological activity than an 
educational activity. These administrators are capable of 
wrestling with profound theological issues as they impact 
and/or are impacted by the human condition extending from 
the parish community to the global community. The ELCA 
can be instrumental in facilitating the theological/educa¬ 
tional exploration and application of religious educators 
through the provision for professional conferences or 
forums were results of the theological/educational 
deliberations are structured for sharing with the church 
at large. 
The ELCA can provide avenues, opportunities, incen¬ 
tives for religious education administrators and others in 
the field of religious education to experiment, test 
hypothesis, read, write and interact with professional 
theologians and peers in the church as they inquire deeply 
into theological/educational issues as related to faith 
development and faith inquiry. 
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Issues of Commissioning Prnr.sss 
The study speaks directly to the ensuing study and 
decision regarding the commissioning process by the ELCA. 
The study finds no difference between the professional and 
paraprofessional religious education administrator. 
Current preparation for professional educators is not 
effective in creating a uniqueness separate from those who 
complete the same tasks with general educational courses 
or education degrees. Particular variables required for 
the tasks must be studied in depth, and their relative 
effectiveness determined. What variables are important in 
the work and effectiveness of religious education adminis¬ 
trators? Any attempt to specify a commissioning process 
without such in-depth study nullifies the intent of the 
commissioning process. 
The study also impacts the preparation of religious 
educators by colleges and seminaries. Results of the 
study regarding professional and paraprofessional 
educators leads to the conclusion that the preparation 
curriculum needs serious evaluation. What is the curri¬ 
culum expected to do, by whom, for whom, and for what 
purpose? 
Concerns of all religious education administrators 
need the attention of the regional and national ELCA 
church structure. Religious education administration 
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needs the church to recognize and support the work as a 
profession of the church. The church structure can 
support the profession by avoiding the distinction between 
the two kinds of administrators, through providing an 
organization for membership, through supporting such 
organization with a monthly professional journal for prac¬ 
titioners, and regular annual meetings for conceptualiza¬ 
tion and sharing of papers, issue discussion groups, 
strategizing, and assisting the structure with its 
educational work. 
Continuing education opportunities in religious 
education, according to responses of participants in this 
study, are important for professional development. Theo¬ 
logical and education continuing education opportunities 
offered by ELCA colleges and seminaries can be made avail¬ 
able in religious education to church teachers, adminis¬ 
trators and clergy. 
The Issues of Effectiveness 
The study was not designed to address the issue of 
the effectiveness of religious education administrators or 
the effectiveness of religious education in parishes. The 
data resulting from this study does not address effective¬ 
ness. Further in-depth investigations for the individual 
variables and resulting tendencies of this study will 
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begin to provide insight into the issue of effectiveness 
in religious education. Follow-up studies in theoretical 
orientation are also necessary to support or disprove the 
findings of this study. 
APPENDICES 
APPENDIX A 
Survey of the Theoretical Orientation 
of Religious Educators 
1 29 
SURVEY OF THE THEORETICAL ORIENTATION 
OF RELIGIOUS EDUCATORS 
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PART I. 
A. Your sex is: (check one) _a. Male 
_b. Female 
B. What is your age range? (check one) 
-(1) under 25 _(4) 46-55 
-(2 ) 26-35 _(5) 56-65 
-(3) 36-45 _(6) 66-75 
C. Of the nine ELCA regions, which do you live in? 
(See attached map and write in region)_ 
D. Your current position title is: (check one) 
(1 ) 
(2) 
(3) 
(4) 
(5) 
(6) 
(7) 
(8) 
Church Administrator 
Director of Christian Education 
Director of Religious Education 
Church School Teacher 
Parish Worker 
Day School Teacher 
Day School Administrator 
Other (please specify)_ 
E. How long have you worked at your current position? 
(please specify)_years. 
How long have you worked in religious education in any 
capacity? 
(please specify)_years. 
F. Your ethnic background is: (check one) 
_(1) Native American  (4) Caucasian 
_(2) Black  (5) Hispanic 
_(3) Asian (6) Other (specify) 
G. Please check one. Are you 
_(1) salaried, part-time; 
_(2) salaried, full-time; 
_(3) volunteer, part-time; 
_(4) volunteer, full-time. 
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Are you commissioned by the ELCA? That is, have you 
received certification from the ELCA? (check one) 
_Yes _No. 
If you are salaried by your church, please identify 
your church annual salary range. (check one) 
(1) below $1,000 
(2) $1,000-$5,000 
(3) $5,000-$10,000 
(4) $10,000-$15,000 
J. The number of hours you 
educator is? (fill in) 
_(5) $15,000-$20,000 
_(6) $20,000-$25,000 
_(7) $25,000-$30,000 
_(8) $30,000-$35,000 
_(9) above $35,000 
work per week as a religious 
K. The size of your congregation (total membership) is 
_. The number of full-time pastors 
serving the congregation is _, the number of 
part-time pastors serving the congregation is _ 
L. Check the number of years of schooling you have 
completed. 
_(1) High School _(2) 1-2 years college 
_(3) 2-3 years college _(4) 4 yr college degree 
_(5) Masters degree _(6) Doctorate degree 
M. Check the statement that best describes your opinion 
of your current stage of development in your present 
position. (Don’t be modest...but be objective.) 
_(1) Entry - I am learning essential knowledge and 
skill that the position requires. 
_(2) Performance A - I am completing all the 
requisite skills the position 
requires. 
_(3) Performance B - I am polishing and enhancing 
requisite skills. 
(4) Mastery - I demonstrate expert performance in 
all requisite aspects of the current 
job; redefining the scope of current 
job; being sought after for advice 
from others; exhibiting a broad 
organizational perspective. 
Has the following been valuable in preparing you for 
your work in religious education? Circle Y for yes 
or N for no for each item. 
1. Completion of a college degree program 
in Christian Education. . Y N 
2. Completion of a college degree program in 
education or a related field Y N 
3. Participation in Parish Education Associate 
Program . Y N 
4. On the job training . Y N 
5 . Completion of college courses in education. Y N 
6 . Personal reading of religious education 
material. Y N 
7 . Other (specify) 
How important is each of the following as they relate 
to (a) your personal goal, and (b) the mission goal 
of your congregation? Circle a response under 
personal goal and mission goal for each item. 
1 = Not Important 
2 = Somewhat Important 
3 = Important 
4 = Very Important 
5 = Essential 
Personal Mission 
Goal Goal 
The involvement of all ages 
in the educational program. 12345 12345 
A written, approved, adopted 
education mission statement 
shared by all. 12345 
A written set of goals and 
objectives, a formal educa¬ 
tion plan for the educa¬ 
tional activities of the 
congregation. 12345 
Creating social consciousness. 12345 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
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5. Critical reflection of daily 
life as related to the 
liturgical life and rituals 
of the church. 12345 12345 
6. The educational program as 
an extension of the worship 
life of the congregation. 12345 12345 
C. Rank your own assessment of the importance of each of 
the following items. Also rank the level of skill 
you possess for each item. 
For level of importance use: 
1 = No Importance 
2 = Minor Importance 
3 = Moderate Importance 
4 = Major Importance 
For level possessed use: 
1 = Low Level 
2 = Medium Level 
3 = High Level 
4 = A Strength 
Level 
Importance Possessed 
1. Decision making skills 1 2 3 4 12 3 4 
2 . Theological knowledge 1 2 3 4 12 3 4 
3. Managing people skills 1 2 3 4 12 3 4 
4. Budget development and 
maintenance skills 1 2 3 4 12 3 4 
5 . Leadership skills 1 2 3 4 12 3 4 
6 . Negotiation skills 1 2 3 4 12 3 4 
7 . Teacher development 1 2 3 4 
12 3 4 
8. Recruitment of volunteer staff 1 2 3 4 
12 3 4 
9 . Organizational skills 1 2 3 4 
12 3 4 
10. Mentoring skills 1 2 3 4 
12 3 4 
1 1 . Analytical skills 1 
2 3 4 12 3 4 
12. Problem solving 1 
2 3 4 12 3 4 
13. Influencing skills 1 
2 3 4 12 3 4 
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14. Conflict resolution 
15. Communication skills 
16. Other_ 
1 2 3 4 1 2 3 4 
1 2 3 4 1 2 3 4 
1 2 3 4 1 2 3 4 
Part III. 
For the next three major items: Circle the one 
response for each of the items below that best 
describes your feeling about the statement: 
SA = Strongly Agree 
A = Agree 
N = Neutral 
D = Disagre 
SD = Strongly Disagree 
At the end of each of the major items you are asked 
to rank the statements in order of importance with 
letter (a) the most important. The first is a 
completed example. 
SAMPLE: In administering a religious education program, 
one must consider: 
1. Planning for all ages. SA A N D SD 
2. The tensions of living in a 
pluralistic society. SA A N D SD 
3. The influence of culture and 
society on the church. SA A N D SD 
4. The development of a personal 
faith and a life of 
commitment. SA A N D SD 
5. Rank the above statements in order of 
lmportance. 
a. 4 , b. 1 , c. 2 , d. —3— 
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A. Religious education is chiefly concerned with 
1. Modifying the individual’s religious 
behavior with consequent effect on 
religious life. SA A N D SD 
2 . Communication of the gospel as a 
message of salvation. SA A N D SD 
3. Establishing individuals in a right 
relationship with God within the 
fellowship of the church. SA A N D SD 
4. The individual’s personal partici¬ 
pation in social and cultural 
interaction. SA A N D SD 
5. Rank the above four statements in order of 
importance, with the number of the most important 
statement listed first. 
a. b.. c. .» d.. 
B. 
1 . 
4. 
The goal of religious education is: 
Personal growth, intellectual growth, 
biblical understanding, training for 
effective participation in the life 
of the church. SA 
Facilitation of a direct, experiential, 
present, and continuing personal 
encounter between individual and God 
through the communication of a 
divine message. SA 
Creation of social consciousness and 
development of social living skills 
which help individuals participate 
directly in the social process. SA 
learning of 
affective and 
behaviors. SA 
N D SD 
N D SD 
N D SD 
Faci1itation of the 
selected lifestyle, 
cognitive religious 
Rank the above four statements in order of impor¬ 
tance, with the letter of the most important 
statement first. 
N D SD 
a. b. c. d. 
Bible: 
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C. View of the 
1. The Bible is the basic source of 
theology whose principles provide 
potential solutions to many human 
Pr°blems- SA A N D SD 
2. The Bible is the only source of 
infallible authority. SA A N D SD 
3. The Bible is a record of revelation, 
but is not necessarily revelatory in 
and of itself. SA A N D SD 
4. The Bible is a collection of records 
concerning human experiences. SA A N D SD 
5. The Bible is used as a source for 
God’s thoughts and feelings about 
humankind. SA A N D SD 
6. Rank the above statements in order of importance, 
with the letter of the most important statement 
first. 
a. b._, c , d. 
Part IV. 
Indicate your feelings about the following 
theoretical statements: 
A. Religious education is an educational 
activity rather than a theological 
activity. SA A N D SD 
B. Religious education should be based 
on the best scientific knowledge 
available in regard to the nature of 
humankind and the conditions for 
human growth. SA A N D SD 
C. Religious behaviors are learned much 
the same way as are all other human 
behavior. SA A N D SD 
D. It is not necessary to study human 
nature to know the developmental 
stages through which individuals 
pass. SA A N D SD 
Religious instructional aims are 
determined for the teaching situation 
by the teacher in collaboration with 
the parents, students, and persons 
representing the larger church 
community. 
Secular education, religious educa¬ 
tion, and theoretical viewpoints are 
included in the approach to religious 
education. 
APPENDIX B 
Cover Letter 
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January 3, 1^89 
Dear Religious Educator: 
Before the formation of the ELCA, I was involved for 
several years as an educator on the national staff of the 
ALC. My commitment to and interest in relgious education 
continues with the initiation of a formal study of 
religious educators who are commissioned by the ELCA and 
those educators who are not commissioned. The enclosed 
survey is a part of the research which is the basis for my 
doctoral dissertation. The study focuses on identifying 
the theoretical understandings that guide the practices of 
religious educators in the ELCA. 
Because a high response rate is essential, I do hope 
you can give me the 15 minutes of your time that is 
necessary to complete the survey. I am sure you can 
appreciate the necessity of my meeting this very basic 
need. The results of the study will be shared with you 
and the ELCA. It is my hope that you and others will find 
the results helpful in your religious education work. The 
study has the endorsement of the Division of Congrega¬ 
tional Life of the ELCA. 
There are no right or wrong answers. The best 
answers are those that reflect your true thoughts and 
feelings. There are no names on the survey, so your 
responses will be anonymous. 
Please complete the survey by January 30, 1989, and 
return it to me in the enclosed stamped envelope. When 
you mail the envelope, please mail the enclosed post card 
separately. The post card will be used to forward study 
results. Thank you for the consideration you have given 
this request. 
Sincerely, 
Dorothy A. Green 
APPENDIX C 
Postcard 
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I have completed the survey and mailed it in 
the addressed envelope provided. Please forward 
a copy of the study results to: 
Name: 
Address: 
APPENDIX D 
Follow Up Letter 
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February 6, 1989 
Dear Colleague: 
Several weeks ago you received a survey from me 
concerning my study in religious education. The response 
has been excellent, but I would like a high return to 
provide the most valid assessment possible. If you have 
not completed the survey, please do so and send it to me 
by February 20, 1989. 
Some of you are no longer working in congregations 
and/or have changed careers or positions, or even retired. 
The ELCA and I need an update of your status, and your 
completing the survey based on your last position in the 
church will ensure the most updated information. 
If you need another copy of the survey, please call 
me at 612-729-6497 and leave your name and address. A 
form will be forwarded to you immediately. 
Please send the postcard that accompanied the survey, 
when you mail your survey. I am using the postcard to 
determine who has returned the survey, and to make sure I 
have your correct address for a summary of the results of 
the study. 
If you have already returned the completed survey, as 
well as the postcard, please accept my thanks for your 
gracious kindness and time. 
Sincerely, 
Dorothy Green 
APPENDIX E 
Frequency Responses 
1 44 
145 
Frequency Responses 
LABEL FREQUENCY PERCENT 
CUM 
PERCENT 
E.1 Sex 
Male 38 14.9 14.9 
Female 217 85.1 100.0 
E. 2 Age 
under 25 1 .4 . 4 
26-35 47 18.4 18.8 
36-45 93 36.3 55.1 
46-55 58 22.7 77.7 
56-65 30 11.7 89.5 
66-75 27 10.5 100.0 
E.3 Region of Residence 
1 32 12.5 12.5 
2 44 17.3 29.8 
3 71 27.8 57.6 
4 21 8.2 65.9 
5 57 22.4 88.2 
6 1 2 4.7 92.9 
7 7 2.7 95.7 
8 10 3.9 99.6 
9 1 .4 100.0 
E.4 Job Title 
Church Admin. 1 1 4.3 4.3 
Dir. of Christian Ed. 38 14.8 19.1 
Dir. of Re 1igious Ed. 2 . 8 19.9 
Church Sch. Tchr. 21 8.2 28.1 
Parish Worker 1 5 5.9 34.0 
Day Sch. Worker 4 1 .6 35.5 
Day Sch. Admin. 1 .4 35.9 
Other 1 64 64.1 100.0 
E.5 Years in Position 
0-3 years 
4-6 years 
7-9 years 
10-15 years 
16-20 years 
More than 20 yrs. 
91 38.7 38.7 
70 29.8 68.5 
28 11.9 80.4 
21 8.9 89.4 
14 6.0 95.3 
10 4.3 99.6 
(Continued next page) 
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Frequency Responses (Continued) 
LABEL FREQUENCY PERCENT 
CUM 
PERCENT 
E.6 Years in Religious Education 
0-5 years 42 17.0 17.0 
6-10 years 59 23.9 40.9 
11-15 years 37 15.0 55.9 
16-20 years 35 14.2 70.0 
21-25 years 20 8.1 78.1 
More than 25 years 53 21 .5 99.6 
E.7 Ethnic Category 
Native American 1 1 4.3 4.3 
Black 1 . 4 4.7 
Caucasian 243 95.3 100.0 
E.8 Salary Status 
Salaried - part time 64 26.1 26.1 
Salaried - full time 101 41.2 67.3 
Volunteer - part time 69 28.2 95.5 
Volunteer - full time 1 1 4.5 100.0 
E.9 Commissioned/Noncommissioned 
Yes 85 34.4 34.4 
No 1 62 65.6 100.0 
E . 10 Salary 
below $1,000 5 3.1 3.1 
$1,000-$5,000 19 11.9 15.0 
$5,000-$10,000 31 19.4 34.4 
$10,000-$15,000 27 16.9 51.3 
$15,000-$20,000 34 21 . 3 72.5 
$20,000-$25,000 25 15.6 88.1 
$25,000-$30,000 1 1 6.9 95.0 
$30,000-$35,000 3 1 . 9 96.9 
above $35,000 5 3.1 100.0 
E.11 Hours Worked per Week 
0-10 hours 91 42.3 42.3 
11-20 hours 36 16.7 59.1 
21-30 hours 28 13.0 72.1 
31-40 hours 13 6.0 7 8.1 
more than 40 hrs. 47 21 .9 100.0 
(Continued next page) 
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Frequency Responses (Continued) 
LABEL FREQUENCY PERCENT 
CUM 
PERCENT 
E.12 Size of Congregation 
0-200 25 10.8 10.8 
201-500 49 21 . 1 31 . 9 
501-800 36 15.5 47.4 
801-1000 1 6 6.9 54.3 
1001-2000 70 30.2 84.5 
2001-4000 30 12.9 97.4 
4001-6000 6 2.6 100.0 
E.13 Full-time Pastors 
1 106 46.1 46.1 
2 91 39.6 85.7 
3 20 8.7 94.3 
4 8 3.5 97.8 
5 2 .9 98.7 
6 1 .4 99.1 
7 1 .4 99.6 
8 1 .4 100.0 
E.14 Part-time Pastors 
1 57 81.4 81.4 
2 8 11.4 92.9 
3 2 2.9 95.7 
4 1 1 .4 97.1 
5 1 1 .4 98.6 
6 1 1 .4 100.0 
E.15 Education 
High School 29 11.4 11.4 
1-2 yrs. col 1ege 37 14.5 25.9 
2-3 yrs. college 1 8 7 . 1 32.9 
4 yr. college deg. 1 1 6 45.5 78.4 
Masters Degree 51 20.0 98.4 
Doctorate 4 1 .6 100.0 
E.16 Performance Appraisals 
Entry 1 3 5.5 5 . o 17.0 Performance A 27 11.5 
Performance B 1 09 46.4 63.4 100.0 
page) 
Mastery 86 36.6 
(Continued next 
Frequency Responses (Continued) 
LABEL FREQUENCY PERCENT 
CUM 
PERCENT 
E. 1 7 Col 1ege Degree in Christian Education 
Yes 42 22.3 22.3 
NO 146 77.7 100.0 
E. 18 Col 1ege Degree in Education or Related Field 
Yes 1 39 64.4 64.4 No 77 35.6 100.0 
E. 1 9 Parish Education Associate Program 
Yes 1 78 78.8 78.8 
No 48 21 .2 100.0 
E. 20 On the Job Training 
Yes 229 95.4 95.4 
No 1 1 4.6 100.0 
E. 21 Col 1ege Courses in Education 
Yes 144 67.9 67.9 
No 68 32.1 100.0 
E. 22 Religious Education Material 
Yes 246 99.6 99.6 
No 1 .4 100.0 
E. 23 Personal Goal: Involvement of All Ages 
Not important 5 2.0 2 . C 
Somewhat important 2 .8 2.9 
Important 1 5 6 . 1 9 . C 
Very important 59 24.1 33.1 
Essential 1 63 66.5 99 . e 
.4 100.C 
E. 24 Mission Goal: Involvement of All Ages 
Not lmportant 7 2.9 2 . S 
Somewhat important 1 3 5.3 8 • c 
Important 41 16.7 24 . $ 
Very important 60 24.5 49 . i 
Essential 123 50.2 99 . £ 
(Continued next page) 
Frequency Responses (Continued) 
LABEL FREQUENCY PERCENT 
CUM 
PERCENT 
E.25 Personal Goal: Mission Statement 
Not important 6 2.5 2.5 
Somewhat important 1 9 7.9 10.4 
Important 72 29.9 40.2 
Very Important 71 29.5 69.7 
Essential 72 29.9 99.6 
E.26 Mission Goal: Mission Statement 
Not important 23 9.6 9.6 
Somewhat important 42 17.5 27 . 1 
Important 72 30.0 57 . 1 
Very important 46 19.2 76.3 
Essential 57 23.8 100.0 
E.27 Personal Goal: Written Educational PI ans 
Not important 7 2.9 2.9 
Somewhat important 18 7.4 10.2 
Important 49 20.1 30.3 
Very important 99 40.6 70.9 
Essential 71 29.1 100.0 
E.28 Mission Goal: 
Not important 
Somewhat important 
Important 
Very important 
Essential 
Written Educational 
1 7 
44 
73 
51 
53 
Plans 
7 . 1 7 . 1 
18.5 25.6 
30.7 56.3 
21 .4 77 . 7 
22.3 100.0 
E.29 Personal Goal: Social 
Not important 
Somewhat important 
Important 
Very Important 
Essential 
Consciousness 
2 .8 • 3 
21 8.6 9-4 
59 24.2 33.6 
87 35.7 69.3 
75 30.7 100.0 
E.30 Mission Goal: 
Not important 
Somewhat important 
Important 
Very important 
Essential 
Social Consciousness 
1 3 
41 
80 
60 
46 
5.4 5.4 
17.1 22.5 
33.3 55.8 
25.0 80.8 
19.2 100.0 
(Continued next page) 
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Frequency Per,ponses (Continued) 
LABEL FREQUENCY PERCENT 
CUM 
PERCENT 
E . 31 Personal Goal: 
Not important 
Reflection/Li turn gcal 
7 
Life 
2.9 2.9 
Somewhat important 16 6.5 9.4 
Important 59 24.1 33.5 
Very important 92 37.6 71.0 
Essential 71 29.0 100.0 
E.32 Mission Goal: 
Not important 
Ref 1ection/Liturgical 
14 
Life 
5.8 5.8 
Somewhat important 30 12.5 18.3 
Important 85 35.4 53.8 
Very important 65 27 . 1 80.8 
Essential 45 18.8 99.6 
33 Personal Goal: 
Not important 
Somewhat important 
Important 
Very important 
Essential 
Educ 
E.34 Mission Goal: 
Not important 
Somewhat important 
Important 
Very important 
Essential 
Educ. 
35 Decision Making 
No importance 
Minor importance 
Moderate importance 
Major importance 
. Prog. Exten. of Worship Life 
2 .8 .8 
2 .8 1 .6 
29 11.9 13.5 
83 34.0 47.5 
1 27 52.1 99.6 
Prog. Exten. of Worship Life 
6 2.5 2.5 
31 13.0 15.5 
43 18.0 33.5 
74 31 .0 64.4 
85 36.6 100.0 
1: Importance 
2 .8 . 8 
2 .8 1 . 6 
64 25.7 27.3 
181 12.1 100.0 
— — — — 
36 Decision 
Low level 
Medium level 
High level 
A strength 
Making Skills: Level 
2 
35 
1 32 
78 
14 
53 
31 
8 
2 
4 
, 6 
.8 
15.0 
68.4 
100.0 
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Frequency Responses (Continued) 
LABEL FREQUENCY PERCENT 
CUM 
PERCENT 
E.37 Theological Skills: 
No importance 
Importance 
3 1 .2 1 .2 
Minor importance 1 4 5.6 6.8 
Moderate importance 90 35.9 42.6 
Major importance 1 44 57.4 100.0 
E.38 Theological Skills: 
Low level 
Level 
8 3.2 3.2 
Medium level 86 34.7 37.9 
High level 1 12 45.2 83.1 
A strength 42 16.9 100.0 
E.39 People Managing Skills: Importance 
No importance 1 .4 .4 
Minor importance 5 2.0 2.4 
Moderate importance 53 21 . 2 23.6 
Major importance 191 76.4 100.0 
E.40 People Managing Skills: Level 
Low level 2 . 8 .8 
Medium level 48 19.4 20.2 
High level 1 1 1 44.9 65.2 
A strength 86 34.8 100.0 
E.41 Budgeting Skills: 
No importance 
Importance 
3 1 .2 1 . 2 
Minor importance 45 18.1 19.4 
Moderate importance 1 39 56.0 75.4 
Major importance 61 24.6 100.0 
E.42 Budgeting Skills: 
Low level 
Level 
21 8.6 8.6 
Medium level 87 35.8 44.4 
High level 99 40.7 85 . 'c 
A strength 36 14.8 1 U 0 . C 
E.43 Leadership Skills: 
No importance 
Minor importance 
Moderate importance 
Major importance 
Importance 
2 
2 
65 
181 
.8 
.8 
26.0 
72.4 
(Continued 
.8 
1 .6 
27.6 
100.0 
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Frequency Responses (Continued) 
LABEL FREQUENCY PERCENT 
CUM 
PERCENT 
E.44 Leadership Skills: Level 
Low level 4 1 .6 1 .6 
Medium level 27 10.9 12.6 
High level 109 44.1 56.7 
A strength 107 43.3 100.0 
E.45 Negotiation Skills: Importance 
No importance 3 1 .2 1 .2 
Minor importance 22 8.9 10.1 
Moderate importance 107 43.1 53.2 
Major importance 1 1 6 46.8 100.0 
E.46 Negotiation Skills: Level 
Low level 8 3.3 3.3 
Medium level 76 30.9 34.1 
High level 1 24 50.4 84.6 
A strength 38 15.4 100.0 
E.47 Teacher Development Skills : Importance 
No importance 4 1 .6 1 .6 
Minor importance 7 2.8 4.5 
Moderate importance 54 22.0 26.4 
Major importance 181 73.6 100.0 
E.48 Teacher Development Skills : Level 
4.1 Low level 10 4.1 
Medium level 55 22.8 27.0 
High level 1 1 6 48.1 75 . 1 
A strength 60 24.9 100.0 
E.49 Recruitment Skills: Importance 
No importance 1 . 4 . 4 
Minor importance 5 2.0 2.4 
Moderate importance 50 20.2 22.6 
Major importance 1 92 77.4 100.0 
E.50 Recruitment Skills: Level 
Low level 1 2 4.9 4.9 
Medium level 47 19.2 24.1 
High level 
A strength 
106 
80 
43.3 
32.7 
6 7.3 
100.0 
(Continued next page) 
Frequency Responses (Continued) 
CUM 
LABEL FREQUENCY PERCENT PERCENT 
E.51 Organizational Skills: Importance 
No importance 2 .8 .8 
Minor importance 4 1 .6 2.4 
Moderate importance 59 23.8 26.2 
Major importance 183 73.8 100.0 
E.52 Organizational Skills: Level 
Low level 2 .8 .8 
Medium level 27 10.9 11.7 
High level 81 32.8 44.5 
A strength 1 37 55.5 100.0 
E.53 Mentoring Skills: 
No importance 
Importance 
2 .8 .8 
Minor importance 30 12.3 13.1 
Moderate importance 1 29 52.9 66.0 
Major importance 83 34.0 100.0 
E. 54 Mentoring Skills: 
Low level 
Level 
7 2.9 2.9 
Medium level 81 33.3 36.2 
High level 1 14 46.9 83.1 
A strength 41 16.9 100.0 
E.55 Analytical Skills: 
No importance 
Importance 
3 1 .2 1 .2 
Minor importance 55 22.4 23.b 76.0 
100.0 Moderate importance 
1 29 52.4 
Major importance 59 24.0 
E.56 Analytical Skills: 
Low level 
Medium level 
High level 
A strength 
Level 
1 5 6.1 
75 30.6 
109 44.5 
46 18.8 
6.1 
36.7 
81 .2 
100.0 
E.57 Problem Solving 
No importance 
Minor importance 
Moderate importance 
Major importance 
Skills: Importance 
1 -4 
17 6.8 
110 44.2 
121 48.6 
(Continued 
.4 
7.2 
51 .4 
100.0 
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Frequency Responses (Continued) 
LABEL FREQUENCY PERCENT 
CUM 
PERCENT 
E•58 Problem Solving Skills: Level 
Low level 3 1 .2 1 .2 Medium level 53 21 .4 22.6 High level 1 30 52.4 75.0 
A strength 62 25.0 100.0 
E.59 Influencing Skills: 
No importance 
Importance 
1 .4 . 4 
Minor importance 32 12.9 13.3 
Moderate importance 1 24 50.0 63.3 
Major importance 91 36.7 100.0 
E . 60 Influencing Skills: 
Low level 
Level 
4 1 .6 1 .6 
Medium level 74 30.0 31 .6 
High level 1 26 51 .0 82.6 
A strength 43 17.4 100.0 
E.61 Conflict Resolution 
Minor importance 
Skills: Importance 
14 5.7 5.7 
Moderate importance 96 38.9 44.5 
Major importance 137 55.5 100.C 
E.62 Conflict Resolution 
Low level 
Ski 11s: Level 
1 1 4.5 4.5 
Medium level 79 32.1 36.5 
High level 131 53.3 89.£ 
A strength 25 10.2 100.C 
E.63 Communication Skills: Importance 
No importance 3 1 . 2 1 .2 
Moderate importance 31 12.5 13.1 
Major importance 214 86.5 100.C 
E.64 Communication Skills: Level 
Low level 3 1 . 2 1 .1 
Medium level 26 10.6 11-1 
High level 1 1 7 47.6 59.; 
A strength 100 40.7 100.( 
(Continued next page) 
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Frequency Responses (Continued) 
LABEL FREQUENCY PERCENT 
CUM 
PERCENT 
E.65 Orientl: Modifying the individual’s 
consequent effect on religious life. 
behavior wi th 
Strongly agree 13 5.2 5.2 
Agree 1 1 5 45.6 50.8 
Neutral 64 25.4 76.2 
Disagree 51 20.2 96.4 
Strongly disagree 9 3.6 100.0 
E.66 Orient2: Communication of the Gospel as a message 
of salvation. 
Strongly agree 188 73.7 73.7 
Agree 59 23.1 96.9 
Neutral 6 2.4 99.2 
Disagree 2 .8 100.0 
E.67 Orient 3: Establishing individuals in a right 
relationship with God within the followship of the 
church. 
Strongly agree 94 36.9 36. £ 
Agree 1 24 48.6 85 . £ 
Neutral 27 10.6 96 . ‘ 
Disagree 9 3.5 99.( 
Strongly disagree 1 .4 1 00 . ( 
E.68 0rient4: The 
social and cu 
Strongly agree 
Agree 
Neutral 
Disagree 
Strongly disagree 
individual’s perse 
tural interaction. 
19 
1 23 
67 
41 
2 
al participation in 
7.5 7.5 
48.8 56.3 
26.6 82.9 
16.3 99-2 
.8 100.0 
(Continued next page) 
Frequency Responses (Continued) 
LABEL FREQUENCY PERCENT 
CUM 
PERCENT 
E.69 Goal 1: Personal growth, intellectual growth. 
biblical understanding, and training for effective 
participation in the life of the church. 
Strongly agree 142 56.8 56.8 
Agree 103 41.2 98.0 
Neutral 2 .8 98.8 
Disagree 3 1 .2 100.0 
E.70 Goal2: Facilitating of a direct, experiential, 
present, and continuing personal encounter between 
individual and God through the communication of a 
divine message. 
Strongly agree 101 40.9 40.9 
Agree 102 41.3 82.2 
Neutral 29 11.7 93.9 
Disagree 1 4 5.7 99.6 
Strongly disagree 1 .4 100.0 
E.71 Goal3: Creation of social consciousness and 
development of social living skills which help 
individuals participate directiy in the social 
process. 
Strongly agree 27 10.8 10.£ 
Agree 130 52.3 63.1 
Neutral 63 25.3 88 . A 
Disagree 25 10.0 98.4 
Strongly disagree 4 1 .6 100.C 
E. 72 Goal 4: Facilitation 
lifestyle, affective 
behavior. 
Strongly agree 
Agree 
Neutral 
Disagree 
Strongly disagree 
of the learning of selected 
and cognitive religious 
23 9.3 9.3 
106 43.1 52.4 
70 28.5 80.9 
42 17.1 98.0 
5 2.0 100.0 
(Continued next page) 
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Frequency Responses (Continued) 
LABEL FREQUENCY PERCENT 
CUM 
PERCENT 
E.73 Biblel: The Bible is the basic source of theology 
whose principles provide potential solutions to many 
human problems. 
Strongly agree 1 22 48.8 48.8 
Agree 1 10 44.0 92.8 
Neutral 7 2.8 95.6 
Disagree 8 3.2 98.8 
Strongly disagree 3 1 .2 100.0 
E.74 Bible2: The Bible is the only source of infallible 
authority. 
Strongly agree 62 25.1 25.1 
Agree 52 21 . 1 46.2 
Neutral 44 17.8 64.0 
Disagree 74 30.0 93.9 
Strongly disagree 1 5 6.1 100.0 
E.75 Bible3: The Bible i s a record of revelation , but is 
not necessarily revelatory in and of itself. 
Strongly agree 13 5.3 5.3 
Agree 70 28.7 34.0 
Neutral 50 20.5 54.5 
Disagree 82 33.6 88.1 
Strongly disagree 29 11.9 100.0 
E.76 Bible4: The Bible i s a collection of records 
concerning human experience. 
Strongly agree 20 8.2 8.2 
Agree 147 60.0 68.2 
Neutral 32 13.1 81 . 2 
Disagree 38 15.5 96.7 
Strongly disagree 8 3.3 100.0 
E.77 Bible5: The Bible is used as a source for God’s 
thoughts and feelings about humankind. 
Strongly agree 60 24.3 24.3 
Agree 1 36 55.1 79.4 
Neutral 24 9.7 89.1 
Disagree 26 10.5 99.6 
Strongly disagree 1 . 4 100.0 
(Continued next page) 
Frequency Responses (Continued) 
LABEl- FREQUENCY PERCENT 
CUM 
PERCENT 
E. 78 ORankl: Modifying the individual’s religious 
behavior with consequent effect on religious life. 
5 2.0 2.0 
188 75.8 77.8 
45 18.1 96.0 
10 4.0 100.0 
E. 79 ORank2: Communication of the gospel as a message 
of salvation. 
34 13.8 13.8 
41 16.6 30.4 
1 44 58.3 88.7 
28 11.3 100.0 
E. 80 0Rank3: Establishing individuals in a right 
relationship with God within the fellowship of the 
church. 
1 02 41.3 41.3 
1 7 6.9 48.2 
41 16.6 64.8 
87 35.2 100.0 
E. 81 0Rank4: The individual’s personal participation in 
social and cultural interaction. 
104 42.4 42.4 
3 1 .2 43.7 
1 6 6.5 50.2 
1 22 49.8 100.C 
(Continued next page) 
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Frequency Responses (Continued) 
1 adci CUM 
LABEL FREQUENCY PERCENT PERCENT 
E. 82 ORankl: Personal growth, intellectual growth. 
biblical understanding and training for effective 
participation in the life of the church. 
1 33 53.6 53.6 
95 38.3 91 .9 
1 3 5.2 97.2 
7 2.8 100.0 
E. 83 0Rank2: Facilitation of a direct, experiential 1 
present, and continuing personal encounter between 
individual and God through communication of a 
divine message. 
89 36.0 36.0 
93 37.7 73.7 
42 17.0 90.7 
23 9.3 100.0 
E. 84 0Rank3: Creation of a social consciousness and 
development of social living skills which help 
individuals participate directly in the social 
process. 
1 6 6.6 6.6 
26 10.7 17.2 
1 25 51.2 68.4 
77 31 .6 100.0 
E. 85 0Rank4: Facilitation of the learning of selected 
lifestyle, affective and cognitive religious 
behavior. 
8 3.3 3.3 
32 13.1 16.3 
66 26.9 43.3 
1 39 56.7 100.0 
(Continued next page) 
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Frequency Responses (Continued) 
LABEL- FREQUENCY PERCENT 
CUM 
PERCENT 
E.86 ORankl: The Bible is the basic source of theology 
whose principles provide potential solutions to 
many human problems. 
131 54.6 54.6 
51 21 .3 75.8 
13 5.4 81.3 
8 3.3 84.6 
37 15.4 100.0 
E.87 0Rank2: The Bible is the only source of infallible 
authority. 
59 25.2 25.2 
32 13.7 38.9 
29 12.4 51 .3 
47 20.1 71.4 
67 28.6 100.0 
E.88 0Rank3: The Bible is a record of revelation, but is 
not necessarily revelatory in and of itself 
21 9.1 9.1 
23 10.0 19.0 
46 19.9 39.0 
76 32.9 71.9 
65 28.1 100.0 
E.89 0Rank4: The Bible is a collection of records 
concerning human experiences. 
1 6 7.2 7.2 
51 23.1 30.3 
58 26.2 56.6 
59 26.7 83.3 
37 16.7 100.0 
E.90 0Rank5: The Bible is used as a source for God ’ s 
thoughts and feelings about humankind. 
6 2.8 2.8 
69 31 . 7 34.4 
77 35.3 69.7 
40 18.3 88.1 
26 11.9 100.0 
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Frequency Responses (Continued) 
LABEL FREQUENCY 
CUM 
PERCENT PERCENT 
E.91 Statel : Religious education is an educational 
activity rather than a theological activity. 
Strongly agree 7 2.9 2.9 
Agree 40 16.3 19.2 
Neutral 26 10.6 29.8 
Disagree 1 34 54.7 84.5 
Strongly disagree 38 15.5 100.0 
E.92 State2: Religious education should be based on the 
best scientific knowledge available in regard to the 
nature of humankind and the conditions for human 
growth. 
Strongly agree 33 13.5 13.5 
Agree 87 35.5 49.0 
Neutral 39 15.9 64.9 
Disagree 67 27.3 92.2 
Strongly disagree 1 9 7.8 100.0 
E.93 State3: Religious behaviors are learned much the 
same way as are all other human behavior. 
Strongly agree 29 11.8 11.8 
Agree 144 58.5 70.3 
Neutral 36 14.6 85.0 
Disagree 34 13.8 98.8 
Strongly disagree 3 1 .2 100.0 
E.94 State4: It is not necessary to study human nature 
to know the developmental stages through which 
individuals pass. 
Agree 1 2 4.8 4.8 
Neutral 19 7.6 12.4 
Disagree 1 48 59.2 71.6 
Strongly disagree 71 28.4 100.0 
(Continued next page) 
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Frequency Responses (Continued) 
CUM 
LABEL FREQUENCY PERCENT PERCENT 
E.95 State5: Religious instructional aims are determined 
for the teaching situation by the teacher in col la- 
boration with the parents, students, and persons 
representing the larger church community. 
Strongly agree 57 23.0 23.0 
Agree 1 29 52.0 75.0 
Neutral 23 9.3 84.3 
Disagree 36 14.5 98.8 
Strongly disagree 3 1 . 2 100.0 
E.96 State6: Secular education, religious education, and 
theoretical viewpoints are included in the approach 
to religious education. 
Strongly agree 37 14.9 14.9 
Agree 175 70.3 85.1 
Neutral 23 9.2 94.4 
Disagree 14 5.6 100.0 
APPENDIX F 
ANOVA Tables 
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ANOVA Tables 
Orient2: The chief concern of religious education is 
the communication of the gospel as a message of 
salvation. 
F. 1 Orient2 by Commissioning 
Total Population Sig. of F DF 
1 .30 
.038 1 
Commiss 
YES NO 
1 .20 1 .35 
CM
 
•
 
t
 
LL
 Orient2 by Schooling 
Total Popu 1 ation Sig. of F DF 
1 .30 .032 5 
Schooling 
High 
Sch. 
1-2 yrs. 
Col 1ege 
2-3 yrs. 
Col 1ege 
4 yrs. Masters 
College Degree 
Doctorate 
Degree 
1.20 1.15 1 . 33 1.28 1.43 2.00 
165 
ANOVA Tables (Continued) 
Orient3: The chief concern of religious education is 
establishing individuals in a right relationship with 
God within the fellowship of the church. 
FTi Orient3 by PREP 3 (PEA) 
Total Population Sig. of F DF 
1.85 .024 1 
PREP 3 
YES NO 
1.79 2.09 
F . 4 Orient3 by Status 
Total Population 
1.84 
Status 
Salaried Salaried 
Part Time Full Time 
Sig. of F 
.01 1 
DF 
3 
Volunteer Volunteer 
Part Time Full Time 
1 .97 1 . 95 1 . 60 1 . 55 
166 
ANOVA Tables (Continued) 
Orient 4: The chief concern 
is the individual’s personal 
and cultural interaction. 
of religious 
participation 
education 
in social 
F. 5 0rient4 by Status 
Total Population Sig. of F DF 
2.54 .033 3 
Status 
Salaried Salaried Volunteer 
Part Time Full Time Part Time 
Volunteer 
Full Time 
2. 52 2.41 2.77 2.27 
F . 6 0rient4 by PREP 1 (Christian Education Degree) 
Total Population Sig. of F DF 
2.56 .034 1 
PREP 1 
YES NO 
2.29 2.64 
F.7 Orient4 by Commissioning 
Total Population Sig. of F 
2.53 -012 
Commiss 
YES NO 
2.33 2.63 
167 
ANOVA Tables (Continued) 
Goa 12: The goal of religious education is the 
facilitation of a direct, experiential, present, and 
continuing personal encounter between individual and 
God through the communication of a divine message. 
F.8 Goal 2 by Age 
Total Population Sig. of F DF 
1 . 83 
.005 5 
Age 
25-36 36-45 46-55 56-65 66-75 
1 .69 2.01 1.91 1 .76 1 .24 
F.9 Goal 2 by Performance 
Total Population Sig. of F DF 
1 .85 .043 3 
Performance 
Entry 
Requisite Enhancing 
Skills Skills Mastery 
2.45 2.08 1 .77 1 . 79 
168 
ANOVA Tables (Continued) 
Goal3: The goal of religious education is the 
creation of social consciousness and development of 
social living skills to participate in the social 
process. 
F. 10 Goal 3 by Sex 
Total Population Sig. of F DF 
2.41 .015 1 
Sex 
Male 
2.09 
Female 
2.47 
F. 1 1 Goal3 by PREP 1 (Christian Education Degree) 
Total Population Sig. of F DF 
2.36 .014 1 
PREP 1 
YES NO 
2.07 2.44 
1 69 
ANOVA Tables (Continued) 
Goal4: The goal of religious education is the 
facilitation of the learning of selected lifestyle, 
affective and cognitive religious behaviors. 
F. 1 2 Goal4 by Size 
Total Population Sig. of F DF 
2.61 .038 6 
Si ze 
0-200 201-500 501-800 801-1000 
1001- 2001- 
2000 4000 
4001- 
6000 
2.76 2.89 2.18 2.87 2.55 2.62 2.33 
F.13 Goal 4 by Sex 
Total Population Sig. of F DF 
2.61 .009 1 
Sex 
Male Female 
2.23 2.68 
ANOVA Tables l,Continued) 
Biblel: The Bible is the basic source of theology 
whose principles provide potential solutions to many 
human problems. 
F.14 Biblel by Salary 
Total Population Sig. of F DF 
1 .63 .003 8 
Sal ary 
0- 1,001- 5,001- 10,001- 
1,000 5,000 10,000 15,000 
15,001- 
20,000 
20,001 
25,000 
- 
2.40 1.56 1.60 1 .69 1 . 50 1 . 56 
25,001- 30,001- 
30,000 35,000 
above 
35,000 
1.50 3.33 1 . 50 
F.15 Biblel by Size 
Total Population Sig. of F DF 
1 . 59 .033 6 
Si ze 
201- 501- 
0-200 500 800 
801- 
1000 
1001- 
2000 
2001- 
4000 
4001- 
6000 
171 
ANOVA Tables (Continued) 
Bible2: The Bible 
authority. 
l s the only source of i nf al 1 i bl e 
F. 1 6 Bible2 by Age 
Total Population Sig. of F DF 
2.74 
.007 5 
Age 
25-36 36-45 46-55 56-65 66-75 
2.98 2.84 2.89 2.40 1 .81 
F.17 Bible2 by Schooling 
Total Population Sig. of F DF 
2.74 .007 5 
Schooling 
High 
Sch. 
1-2 yrs. 
Col 1ege 
2-3 yrs. 
Col 1ege 
4 yrs. 
Col 1ege 
Masters 
Degree 
2.36 2.26 2.93 2.70 3.34 
Doctorate 
Degree 
3.50 
ANOVA Tables (Continued) 
1 72 
Bible3: The Bible is a record of revelation, but is 
not necessarily revelatory in and of itself. 
F.18 Bible3 by PREP 1 (Christian Education Degree) 
Total Population Sig. of F DF 
3.16 .046 1 
PREP 1 
YES NO 
2.85 3.25 
ANOVA lab'es (Continued) 
173 
Bible4: The Bible is a collection of records 
concerning human experiences. 
F.19 Bible4 by Salary 
Total Population Sig. of F DF 
2.43 .002 8 
Sal ary 
0- 
1,000 
1,001- 
5,000 
5,001- 
10,000 
10,001- 
15,000 
15,001- 
20,000 
20,001- 
25,000 
1 . 60 2.33 2.43 2.58 2.47 2.16 
25,001- 30,001- above 
30,000 35,000 35,000 
2.30 3.67 3.75 
F.20 Bible4 by PREP 6 (Reading Religious Educ. Material) 
Total Population 
2.46 
PREP 6 
YES NO 
Sig. of F 
.007 
DF 
1 
2.45 5.0 
ANOVA Tables (Continued) 
1 74 
Statel: Religious education is an educational 
activity rather than a theological activity. 
F. 21 Statel by Schoo1ing 
Total Population Sig. of F DF 
3.65 
.003 5 
Schooling 
High 
Sch. 
1-2 yrs. 
Col 1ege 
2-3 yrs. 
Col 1ege 
4 yrs. Masters 
College Degree 
Doctorate 
Degree 
3.08 3.53 3.73 3.68 4.00 2.75 
ANOVA Tables (Continued) 
1 75 
State2. Religious education should be based on the 
best scientific knowledge available in regard to the 
nature of humankind and the conditions for human 
growth. 
F. 22 State2 by Performance 
Total Population Sig. of F DF 
2.81 
.000 3 
Performance 
Entry 
Requisite 
Skills 
Enhancing 
Skills Mastery 
3 91 3.40 2.65 2.68 
F. 23 State2 by Schooling 
Total Population Sig. of F DF 
2.84 .009 5 
Schooling 
High 
Sch. 
1-2 yrs. 2-3 yrs. 
Col 1ege Col 1ege 
4 yrs. Masters 
Col 1ege Degree 
Doctorate 
Degree 
3.44 3.06 3.20 2.78 2.43 2.50 
F. 24 State2 by PREP 3 (PEA) 
Total Population Sig. of F DF 
2.81 .041 1 
PREP 3 
YES NO 
2.90 2.49 
ANOvA Tables (Continued) 
1 76 
State3: Religious behaviors are learned much the 
same way as are all other human behavior. 
F.25 State3 by Sex 
Total Population Sig. of F DF 
2.34 .038 1 
Sex 
Male Female 
2.63 2.29 
State4: It is not necessary to study human nature 
to know the developmental stages through which 
individuals pass. 
F.26 State4 by PREP 5 
Total Population Sig. of F DF 
4.16 .018 1 
PREP 5 
YES NO 
4.24 3.99 
177 
ANOVA Tables (Continued) 
StateS: Religious instructional aims are determined 
for the teaching situation by the teacher in 
collaboration with the parents, students, and persons 
representing the larger church community. 
F.27 State5 by Schooling 
Total Population Sig. of F DF 
2.19 .041 5 
Schooling 
High 1-2 yrs. 
Sch. College 
2-3 yrs. 
Col 1ege 
4 yrs. Masters 
College Degree 
Doctorate 
Degree 
2.65 2.28 2.22 1.99 2.32 2.25 
F.28 State5 by PREP 5 
Total Population Sig. of F DF 
2.18 .009 1 
PREP 5 
YES NO 
2.06 2.43 
F.29 State5 by Size 
Total Population Sig. of F DF 
2.20 .005 6 
Si ze 
201- 
0-200 500 
501- 
800 
801- 1001- 2001- 
1000 2000 4000 
4001- 
6000 
2.90 2.00 2.15 1.80 2.26 2.28 
1.50 
 
APPENDIX G 
Preferred Model Analysis 
1 78 
Chi Square Analysis of Responses for Model Significance 
MODEL 
Social Social 
Traditional Cultural Contemporary Science 
Number of Affirmation 
Responses 576 586 907 684 
TOTAL: 2753 
a: Sum of responses to individual questions 
assigned to the respective models. 
K 2 
Obtained 18.23 15.21 69.71 0.023 
TOTAL: 103.1 
b: 
Obtained 
2 
= 7.82 
Critical 
(for 3 degrees of freedom 
at 95% level) 
APPENDIX H 
Crosstabulation of Significant Differences 
Professional and Paraprofessional Reli 
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Crosstabulations: 
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